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ABSTRACT 
 

The present study aims to analyze how a group of EFL learners in Indonesia 

maintained their motivation and positive attitudes toward English learning 

during the Covid-19 pandemic. The present study applied a qualitative study 

by conducting semi-structured interviews with ten respondents. The results 

suggest that the Covid-19 pandemic has affected the respondents significantly. 

At the beginning of the Covid-19 pandemic, most respondents were 

demotivated but they were able to motivate themselves again by reminding 

themselves of the reasons they learned English in the first place. Those reasons 

are mostly dominated by extrinsic factors such as their need to get jobs, 

studying overseas and the benefits of mastering English for their future also 

motivated the respondents. However, some are still motivated to learn English 

because they are intrinsically motivated. The results suggest that both intrinsic 

and extrinsic motivation are needed to maintain learners' motivation and 

positive attitudes toward language learning. In addition, maintaining personal 

communication with students during tough times such as the Covid-19 

pandemic seems important to be conducted by teachers. By keeping personal 

communication, teachers can help maintain students' motivation. Besides that, 

the findings of the present study indicate that the respondents used various 

methods to maintain their motivation such as using social media to learn 

English and constantly reminding themselves of their language learning goals. 
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In regards to this, teachers should help students by integrating social media 

into the lessons and providing affirmations that remind students of the benefits 

of English language mastery. 

Keywords: EFL learning, motivation, attitudes, pandemic 
 
 

INTRODUCTION 
One of the aspects which have been drastically changed during the 

Covid-19 pandemic is education.  To prevent the transmission of Covid-

19, schools and informal courses are closed. Instead of real-life 

classrooms, online learning is implemented. Similar to the other subjects, 

English is also taught online. However, online learning and teaching may 

pose challenges to EFL (English as a Foreign Language) learners as ones 

in Indonesia. Students confront a variety of challenges in this online 

education, including facility and infrastructure preparedness, learning 

achievement, and student attitudes (Taufik, et. al, 2020). A study of 

Famularsih (2020) on students ’experiences in using online learning 

applications during the Covid-19 pandemic shows slow-speed Internet 

connection, multiple tasks forced upon students, and lack of interaction 

between students and lecturers as the main challenges in learning English 

during the Covid-19 pandemic. The weight of evidence suggests that the 

changes brought by the Covid-19 pandemic may cause unique challenges 

to be overcome by teachers and students, especially in the Indonesian EFL 

learning context.  

 Related to the above paragraph, besides improving teaching 

techniques, teachers can overcome teaching challenges by improving 

their students ’motivation. It is needed because motivation is not only one 

of the important factors in EFL learning but it also helps improve 

learners ’attitudes toward EFL learning (Mantiri, 2015; Kazantseva et al., 

2016) and ensures the success of language acquisition (Carrió-Pastor & 

Mestre, 2014). However, lack of motivation has been reported as one of 

the main teaching and learning challenges in Indonesia (Hibatullah, 2019; 

Yulia, 2013). It is why analyzing students ’motivation is important as it 

will provide more information on how to improve students ’motivation 

(Adara, 2019). Besides that, the provision of research toward motivation 
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can give educators more insights on sustaining learners ’interest in EFL 

learning (Dörnyei, 2014). Thus, despite being a challenge, motivation 

needs to be maintained and investigated.  

 The present study aims to investigate how EFL learners in 

Indonesia maintain their motivation and positive attitudes during the 

Covid-19 pandemic. By investigating these variables, the present study 

aims to provide more insights into learners ’strategies to maintain their 

motivation, especially during critical moments such as the Covid-19 

pandemic. Lamb (2016) argues that motivation is influenced by complex 

internal and contextual factors and can change unpredictably. Several 

studies have shown how motivation can change when learners are 

subjected to certain treatments or circumstances. A study by Waninge et 

al (2014) shows the increase and decrease of learners ’motivation after 

they were subjected to a course of lessons. In addition, MacIntyre & 

Serroul (2015) reports dramatic fluctuations of motivation during 

various communicative tasks. They found that learners ’motivation can 

be influenced by basic factors such as the topics of the lessons. It can be 

said that investigating learners ’motivation periodically is important 

because it is a subject of change. As one of the life-changing events, the 

Covid-19 pandemic can change learners ’motivation and attitudes toward 

EFL learning. It seems important to investigate what or how it has 

changed learners ’motivation and attitudes. Previous studies such as ones 

conducted by Famularsih (2020) and Muslimin & Harintama (2020) who 

analyzed the effects of online learning during pandemics on students ’

motivation, challenges, and alternatives have not specifically investigated 

how students maintain their motivation and positive attitudes. Therefore, 

the present study aims to fill the void due to the lack of studies toward 

learners ’motivation and attitudes during the Covid-19 pandemic, 

especially in the context of EFL learning in Indonesia. In addition, the 

present study aims to analyze motivational factors and attitudes of a 

group of EFL learners in Indonesia to learn English during the Covid-19 

pandemic as well as strategies they use to maintain motivation and 

positive attitudes during the Covid-19 pandemic. 
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THEORETICAL FRAMEWORK 
The present section aims to discuss theoretical background and 

previous studies which underlie the present study.  

Learners ’Motivation and Attitudes 

 Motivation is one of the important factors which determine the 

success of EFL learning. In this regard, motivation can be defined as a 

reason or objective which a person has to behave in a given manner in a 

given situation (Barak et al, 2015). Furthermore, Gusmuliana, et. al, 2020) 

stated that motivation is the capacity to devote a significant amount of 

time and effort to the achievement of organizational goals, based on the 

potential of the endeavor. In the EFL learning context, a set of learners ’

efforts, desires, and attitudes to reach their language learning goals is 

defined as motivation (Loewen & Reinders, 2011). Despite being 

dedicated and capable, a learner might not be able to reach their language 

learning goals without sufficient motivation (Adara, 2020). Due to its 

importance, numerous theories have been posited to describe it. One of 

them is Self-Identification Theory (SDT) by Deci & Ryan (1985). Their 

theory maintains a tenet of distinction between intrinsic and extrinsic 

motivation. While intrinsic motivation refers to a state of being where a 

student learns a target language due to his/her interest, and extrinsically 

motivated student is influenced by external circumstances such as peers, 

teachers, family, economic goals, or else. Thus, their theory posits the 

importance of improving extrinsic motivation such as providing better 

learning environments or teaching methods to improve intrinsic 

motivation. It can be said that SDT theory argues that both intrinsic and 

extrinsic motivation affect each other.  

 Motivation and attitudes are two inseparable aspects that 

determine success in EFL learning (Ellis, 2006). In this regard, an attitude 

refers to the way of thinking, feeling, or behaving which influences how 

someone acts in certain ways (Nafi et al, 2016). Positive attitudes toward 

language learning help students to achieve their language learning goals 

(Dörnyei & Csizér, 2002), and students ’motivation toward language 

learning can be determined from their attitudes (Bradford, 2007). 

Students ’attitudes can be a predictor of their performance in language 
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acquisition   (Nafi et al, 2016). Numerous studies show that students with 

positive attitudes will be more successful than ones with negative 

attitudes (Bidin et al, 2009; Thang et al, 2011). The weight of evidence 

suggests that motivation and attitudes are two important factors in EFL 

learning.  

 Numerous studies have investigated both motivation and 

attitudes in EFL learning in various learning situations. Yang’s (2012) 

study on attitudes and motivation toward EFL learning among a group of 

students in Malaysia shows a correlation between positive attitudes 

toward the target language and a high level of motivation. In addition, the 

participants were motivated by both intrinsic and extrinsic factors. A 

study by Mat (2014) investigates the attitudes and motivation of a group 

of Malaysian EFL learners. The results of his study suggest that the 

participants are highly motivated, and have positive attitudes toward 

English learning. In addition, Fandiño et al (2019) study on motivational 

factors of a group of college students in Colombia to learn English through 

e-learning shows that external factors can heavily influence the 

participants. Besides that, Dincer & Yesilyurt’s (2017) study on the 

relationship between EFL learners ’motivation to speak and autonomous 

support of teachers indicates a correlation between intrinsic and extrinsic 

motivation as intrinsically motivated students can still be heavily 

influenced by their teachers ’performances. The above studies show that 

attitudes and motivation correlate with each other and are influenced by 

both intrinsic and extrinsic factors.  

 
RESEARCH METHODOLOGY 
Research Design 

 The present study applies a qualitative study to obtain its results. 

Nassaji (2015) argues that the qualitative method is more suited for 

analyzing L2 classrooms because experimental research may lead to the 

generalizability of its findings that can be difficult to be found in real-life 

classrooms.  
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Respondents 

 The respondents of the present study are ten college students 

majoring in English literature from a private university in Bekasi, 

Indonesia.  The sampling used in the present study is convenience 

sampling due to the Covid-19 pandemic.  

Data Collection and Analysis 

 As it aims to provide an insight toward students' motivation and 

attitudes toward language learning during the Covid-19 pandemic, the 

present study uses interviews to examine motivational factors and 

attitudes. In regards to the present study, semi-structured interviews 

were conducted in English through WhatsApp, a chatting application. The 

interviews lasted around an hour each.  Although the respondents were 

encouraged to speak up their opinions and experience regarding their 

motivation and attitudes toward language learning during the Covid-19 

pandemic, there is a list of questions set as a guide. Following are the 

questions: 

 

1. What motivates you the most to learn English during the Covid-19 

pandemic? 

2. How do you feel about learning English during the Covid-19 

pandemic? 

3. How do you maintain your motivation to learn English during the 

Covid-19 pandemic?  

 

The interviews ’results were transcribed and checked by the 

respondents to see their reliability. In addition, as suggested by Révész 

(2012), another researcher transcribed part of the material to check its 

reliability. Collected data is analyzed through coding. In regards to the 

present study, transcribing results were coded into several categories 

namely motivation, attitudes toward language learning, and strategies to 

maintain motivation during the Covid-19 pandemic.  
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RESULTS AND DISCUSSION 
Results 

The present section aims to discuss the results of the present 

study. The results of the present study show that most respondents are 

still motivated to learn English and have positive attitudes toward the 

English learning process during the Covid-19 pandemic. Following are 

several factors which make them learn English during the Covid-19 

pandemic: 

 

Extrinsic factors: 

Getting better jobs 

 Few respondents commented that they are still motivated to learn 
English because they want to get better jobs. Following are the comments 
of some respondents: 

“My motivation to learn English is because I want to be a tour guide.” 

(Respondent 7) 

“I learn English for my better job because I want to work in an 

international company. Learning English also helps me to understand 

many things." (Respondent 8) 

Communicating with people from different countries 

 One of the factors which motivate the respondents to learn English 

is because they can use English to communicate with people from 

different countries. 

“In my fandom life, the rest of information from my favorite people 

mostly are translated in English. So, I have to keep learning English to 

understand the information.” (Respondent 6) 

“Besides that, English also makes it easier for me to communicate and 

also helps others communicate.” (Respondent 9) 
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Studying abroad 

 Several respondents also said that they were motivated to learn 

English during the Covid-19 pandemic because they want to study 

abroad. Following are their comments: 

“One of my biggest motivations to still learn English is, I won't go 

abroad for studying." (Respondent 10) 

  

“My dream of going to school in England is one of the strongest 

motivations for learning my English.” (Respondent 9) 

 

The findings of the present study also suggest that most respondents 

have positive attitudes toward English learning despite being in the 

middle of a pandemic. Following are some comments which reflect their 

attitudes toward EFL learning: 

“I find myself so intriguing to learn English, even if I already learned 

the previous subject. There [is] always something you were missing 

or forgotten and it's so refreshing to learn it again.” (Respondent 1) 

 

“Learning English is very happy because with this I can meet many 

friends from various countries." (Respondent 3) 

“I am always enthusiastic when learning English.” (Respondent 7) 

 

Despite being in the middle of the Covid-19 pandemic, the above 

comments suggest that most respondents have positive attitudes toward 

EFL learning. It is surprising because the Covid-19 pandemic is reported 

to bring several hurdles to EFL learning. The findings of Hartshorn & 

McMurry’s (2020) study illustrate that the pandemic brought new 

stressors to teachers and students. As their anxiety toward the pandemic 

grew, they became less concerned with the teaching and learning process. 

In addition, online learning becomes a challenge for teachers and 

students, resulting in less language development especially in speaking 

skills due to the lack of interaction. Nevertheless, the respondents of the 
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present study are still able to maintain a high level of positive attitudes 

toward language learning.  

 Related to the level of positive attitudes shown by the respondents 

of the present study, several factors may influence it. A study by Ngo et al. 

(2017) on the differences in motivation level between non-English-major 

and English-major students suggests that English-major students show 

higher levels of intrinsic motivation than their non-English-major 

counterparts. They maintain that in contrast to their counterparts, 

English-major-students have prepared themselves to learn English as 

their major.  In regards to the present study, like English literature 

students, the respondents of the present study seem to have more 

positive attitudes toward language learning because they prepared 

themselves before taking the courses. It is helpful because as maintained 

by Vu & Rochelle (2015),  students with more positive attitudes and 

motivation will have better language learning strategies, helping them to 

master the target language.  

 However, it does not mean that all English-major students will 

have strong motivation and positive attitudes toward language learning. 

As shown by  Ngo et al. (2017), being English-major-students does not 

mean one has a high level of intrinsic motivation. Individuals who are 

obligated to learn English because they merely want to pass the exams or 

else may quit learning as soon as possible (Deci & Ryan, 2012). Thus, it 

seems important for teachers to foster students ’motivation despite their 

majors.  

 Although some respondents admitted that they were once 

demotivated due to the pandemic and online learning, the respondents of 

the present study used several methods to maintain their motivation and 

positive attitudes toward EFL learning during the Covid-19 pandemic.  

Below are methods are taken by the respondents of the present study to 

maintain their motivation and positive attitudes:  

“I often read some conversation groups on social media. The groups 

I join are mostly about gaming, but the people there generally talk 

about everything. From there I learn about their struggles and 

stories. Seeing people always trying their best to do their activities 
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in this difficult situation [to] keep my motivation up." (Respondent 

1) 

 

“Consistent, practice all the time and looking for other English 

references.” (Respondent 3) 

 

“For some people, it [is] kind of boring if you learning English in 

front of a screen (laptop or cellphone) and I can't express myself 

freely in the screens. But now, Zoom and other video conferences 

apps are available to help us express our English." (Respondent 6) 

 

“If I feel bored when studying seriously, so I learn English through 

social media, such as TikTok, Twitter, Instagram, YouTube, or film." 

(Respondent 7) 

 

“Maybe sometimes I have a rough day, but I never let my body down 

because of a bad thing. I always believe that storm will always 

change into a rainbow. I usually imagine all that I want to be in the 

future before I sleep, and thinking about my desire that I want to 

realize nearly also in the future." (Respondent 8) 

 

Intrinsic factors: 

Besides extrinsic factors, the respondents are also intrinsically 

motivated to learn English. Following are some of their comments: 

“I find myself so intriguing to learn English, even if I already learned 

the previous subject. There is always something you were missing or 

forgotten and it's so refreshing to learn it again.” (Respondent 1) 

 

“I am happy to learn English because learning English is one of my 

passion." (Respondent 8) 

 

“I learn English because I love the language. Not only the language, I 

like the people, the culture, the country, etc. I realize that learning the 

English language is very important since I was in junior high school…" 

(Respondent 9) 
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 As shown by the above comments, the respondents may have a 

moderate level of intrinsic motivation. Nevertheless, it does not seem as 

significant as their extrinsic motivation. 
 

Discussion 

The above results show that some respondents are extrinsically 

motivated to learn English because they want to obtain better jobs, 

communicate with people from various countries, and study overseas. 

Similar results were obtained by a study by Nguyen & Habók (2017) on 

the motivation of a group of Vietnamese non-English-major students 

motivation to learn English. Their results show that most participants are 

motivated to learn English because they think it may help them get a 

better career, study opportunities, and communicative needs. Similarly, 

the results of the present study resonate with several previous studies 

(Chairat, 2015; Liu & Huang, 2011; Ngo et al., 2017).  

On the other hand, a study by Tran & Baldauf (2007) showed that 

students were mostly motivated because they were required to learn 

English. It contradicts the results of the present study. Several factors may 

affect the differences. Firstly, the present students may have more 

awareness of the importance of English language mastery for their future. 

Instead of being forced, students seem to learn English because they 

know it will be beneficial for their future. Secondly, as suggested by 

Nguyen & Habók (2017), the shift from the traditional language approach 

to the integrated learning model at universities may influence students ’

motivation. A study by Adara, Nuryadi, & Nasution (2019) shows that 

students are more motivated to learn English in the university because 

their tutors provided a more diverse teaching approach that caters the 

improvement of four skills (reading, writing, speaking, listening) than 

their high school teachers who only focused on teaching English 

grammar. In addition, socio-cultural contexts where English has a 

dominant position in society (Le & Chen, 2018; Nguyen, 2017) may affect 

students ’motivation. The results of the present study show that the 

respondents are aware of the position of English mastery in society. 

Nevertheless, students ’motivation still needs to be encouraged by 



288 | ENGLISH FRANCA, Vol. 5, No. 2, 2021 

 

universities or schools by providing them with an integrated teaching 

approach that supports the improvements of students ’English skills.  

 Related to intrinsic factors, similar results were shown by Truong’s 

(2016) study toward a group of Vietnamese EFL learners. His participants 

achieved a certain level of English fluency and were motivated to learn 

English because they want to get better jobs. The results of a study by Ngo 

et al. (2017) also show a moderate level of intrinsic motivation among 

their participants. In addition, a study by Mat S (2014) describes how a 

group of Malaysian EFL learners are more motivated by extrinsic factors 

than intrinsic ones. His results corresponded with other studies which 

specifically analyze EFL motivation ’contexts in Malaysia (Bidin et al., 

2009; Zubairi & Sarudin, 2009). It can be said that the results of the 

present study share similarities with studies conducted in other 

countries.  

 It has been argued that intrinsic motivation is psychologically 

better because learners are motivated due to their interests instead of 

other external factors which can be a subject of change. The results of Ngo 

et al. (2017) illustrate how intrinsically motivated students spend more 

time and effort to master English. In addition, Nguyen & Habók (2017) 

remark that internally motivated students display higher levels of 

motivational orientations than externally motivated ones. However, it 

does not mean that being extrinsically motivated is less than being 

intrinsically motivated. In this regard, although being intrinsically 

motivated has been argued as better because it is regarded as one that 

fulfills the psychological needs (Deci & Ryan, 2000), it does not mean that 

the participants of the present study are less motivated than ones who 

show high levels of intrinsic motivation. It is because both types of 

motivation are important. After all, they can support each other (Adara & 

Haqiyah, 2021). Kim (2007) argues that learning English should be 

motivated by the interest in language and socially constructed needs 

(getting better jobs, communicating with people) because it can help 

students embody their motives into specific goals which is the mastery of 

language. It can be said that despite being less intrinsically motivated, 

students still need to have extrinsic factors which motivate them to learn 

English.  
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 Related to the above factors, some alternatives can be done to 

support students ’extrinsic motivation. The results of Carreira’s (2006) 

study illustrate the contribution of external factors such as education, 

teachers, parents, peers, and the classroom toward the decrease of 

students ’motivation. Besides that, Mat S (2014) depicts the importance 

of teachers as ones who motivate students to look forward to English 

lessons. In this regard, teachers seem to influence students ’motivation 

significantly (Khazaie & Mesbah, 2014; Poornima et al., 2016) through a 

series of techniques or strategies that can motivate students. In this 

regard, teachers can prepare activities or tasks which are meaningful or 

challenging for them (Cheng & Dörnyei, 2007; Dornyei & Csizér, 2002; 

Mulalić & Obrali, 2016). For example, teachers can integrate songs into 

English lessons. A study by Adara (2020) shows an improvement in 

students ’motivation after songs are integrated into the lessons. Similar 

results are shown in the studies of Dzanic & Pejić (2016) as well as Chen 

& Chen (2009). The above points show the importance of teachers to 

motivate students.  

 In addition, teachers can maintain students ’motivation by 

keeping in touch with their students regularly. During the Covid-19 

pandemic, people were forced to socially distance themselves, making 

classrooms resort to online classrooms. This can lead to students and 

teachers being isolated from each other and making relationships more 

distant. A study by Adara & Najmudin (2020) describes how online 

learning may lead to students ’demotivation as they could not meet their 

teachers and peers. Some teachers, as a part of motivational strategies, 

keep in touch with their students through online chatting applications 

(Adara et al., 2021). Although it seems less than ideal because it cannot 

entirely replace real-life connections, it can bridge the communication 

gap between students and teachers during the Covid-19 pandemic. The 

weight of evidence shows the influence of teachers on the improvement 

of students ’motivation. Related to the present study, it seems imperative 

for teachers to provide better support for students ’motivation so that 

they can maintain their motivation during the Covid-19 pandemic.  

  In addition to activities or tasks, technology can be a helpful source 

to improve students ’motivation. Adara & Haqiyah’s (2021) study on the 

effects of CALL (Computer Assisted Language Learning) toward the 
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improvement of students ’motivation illustrates the positive correlation 

between the integration of CALL in EFL classrooms and students ’

motivation. Several studies have shown the positive impacts of 

technology toward students ’motivation in EFL learning (Başöz & 

Çubukçu, 2014; Fatemi Jahromi & Salimi, 2013; Tavakoli et al., 2019). 

Therefore, besides providing encouraging activities or tasks to students, 

it seems imperative for teachers to integrate technology into the 

classrooms to improve students ’motivation. Groves (2010) argues that 

extrinsic and intrinsic motivation are related to each other. When 

students are extrinsically motivated for example having supportive 

teachers or a learning environment, they will develop sincere interests in 

language learning, resulting in intrinsic motivation. However, simply 

integrating technology into classrooms may not be a quick solution to 

improve students ’motivation during the Covid-19 pandemic. It is 

because implementing technology is a requirement during the Covid-19 

pandemic as online classrooms become the new normal. In addition, 

constant use of technology during online classrooms may lead to 

students ’fatigue (Adara & Najmudin, 2020). Therefore, it seems 

important for teachers to choose suitable technology that can cater to 

their students ’needs and avoid fatigue. By doing those things, teachers 

can keep maintaining students ’motivation while integrating technology 

into the classrooms. 

The results show several solutions conducted by the respondents 

to maintain their motivation and positive attitudes during the Covid-19 

pandemic. It can be seen that the respondents use technology such as 

social media and online applications to maintain their motivation. In 

addition, they maintain their motivation by reminding them of their goals 

to master their language learning goals. Affirming the benefits of 

mastering the target language seems beneficial for students (Alqahtani, 

2017). In this sense, teachers can encourage students to remember their 

language learning goals as well as the benefits of language mastery such 

as getting better jobs or traveling abroad. The findings of the present 

study indicate that the respondents used various ways to maintain their 

motivation and positive attitudes.  

 Related to the above findings, technology has been argued as 

beneficial to improve learners ’motivation. A study by Li (2017) on the 
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use of social media in teaching and learning activities shows that YouTube 

is mostly used by students to look for course-related materials. In 

addition, a study by Slim & Hafedh (2019) points how Facebook, a social 

media website, causes positive responses and a high satisfaction level 

when it is integrated into classrooms. Furthermore, social media is 

impactful for improving collaborative learning, interactivity with peers 

and teachers as well as online knowledge sharing behavior (Ansari & 

Khan, 2020). Nevertheless, teachers still need to guide students who learn 

English through social media. The provision of teachers ’guidance will 

help students navigate social media learning. For example, teachers can 

ask students to watch a video on social media before the class and discuss 

it later. In addition, they can ask students to note the use of language in 

social media. Teachers can also find some educational social media 

accounts which can be beneficial for language learning. 
 

CONCLUSION 
Covid-19 pandemic poses a new challenge to EFL learning and 

teaching in Indonesia. As students and teachers are forced to resort to 

online classrooms, it can affect their motivation and attitudes 

significantly. The present study aimed to investigate how a group of EFL 

learners in Indonesia maintained their motivation and positive attitudes 

during the Covid-19 pandemic. By investigating those variables, teachers 

and researchers may gain more insights on improving students ’

motivation. The present study applied a qualitative method by 

interviewing ten respondents who majored in English literature from a 

private university in Indonesia. The findings of the present study indicate 

that the respondents were motivated to learn English because they want 

to get better jobs, study abroad, communicate with people from different 

countries, and have an interest in language learning. In addition to 

displaying a relatively high level of positive attitudes toward EFL 

learning, the respondents maintained their motivation and positive 

attitudes by learning English through social media and affirming their 

language learning goals. 
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