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Abstract. Language knowledge and presentation skills are part of the essential characteristics
that an English tutor must possess. However, in reality, a tutor who identifies as a non-native English
speaker is not really able to be an adequate model for English language learning coupled with many
traditional methods that fail to meet the diverse needs of students, for example not utilizing modern
technological tools effectively, and sometimes tutors do not have sufficient awareness of
pedagogical knowledge and linguistic knowledge to be a role model of English in the EFL context.
Through critical reflection using the 3 Whats model, this research explores how the learning process
inspires and motivates students to become English education students, who are designed to become
future teachers. 136 English education students were involved in writing a critical reflection after the
lecture of Phonetics and Phonology Subject lecture for one semester ended. The findings show that
the tutor has the capacity assessed in nine criteria of ideal language teachers, namely having
competence, liking English when teaching, motivating, consistently giving feedback, facilitating
students to show their abilities, innovating to overcome students’ difficulties, appreciating students'
work, and being professional in whatever they do. Therefore, further investigation is needed to
explore how technology impacts in building of students' critical language awareness.
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Introduction

To become a future English teacher or lecturer, a student needs to prepare themselves
by building the ability in phonology and phonetics in the context of learning English
(Kemaloglu-Er, 2017; Llurda, 2014; Mahboob, 2004; Nguyen & Dao, 2019; Richards, 2010).
This ability plays an important role in helping someone improve their linguistic abilities (Allen
et al., 2022; Shin, 2008). By having an good understanding of phonetic and phonological
concepts, it could be helpful to increase the ability to better perceive the language, and have
a strong foundation for producing clear pronunciation (Andriani, A., Abdullah, F., & Saputra,
2017; Andriani et al., 2023). In addition, mastering English phonetics and phonology helps
students become more aware in case of linguistics and understand the meaning in everyday
conversation and academic settings, which can motivate them to be more confident in their
abilities (Calafato, 2019; Garcia & Kleifgen, 2020).

However, with the status of English as a foreign language that puts learners with non-
native English identity (Huang, 2018; Kemaloglu-Er, 2017; Maum, 2002; Moussu & Llurda,
2008), this becomes a problem that causes the teacher or tutor in the classroom to
occasionally overlook how they could help the learning of the foreign language. In order to
complete learning stages step-by-step, he just concentrates on the content or even the order
of teaching techniques (Seidlhofer, 1996). This shows that the teacher is not a consistent
language model who should serve as an example for his students, but rather is only interested
in finishing the process. The use of audio-visual materials, such as videos, by the tutor or

Article info:

http://journal.iaincurup.ac.id/index.php/english

Received 06 May 2025; Received in revised form 12 June 2025; Accepted 10 November 2025

Published by Institut Agama Islam Negeri (IAIN) Curup on behalf of ENGLISH FRANCA: Academic Journal of English Language and
Education. This is an open-access article under the CC BY-SA license



https://doi.org/10.29240/ef.v9i2%20November.13070
https://portal.issn.org/resource/ISSN/2580-3670
https://portal.issn.org/resource/ISSN/2580-3670
http://journal.iaincurup.ac.id/index.php/english
mailto:agisandriani@unsil.ac.id

Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

teacher, for example, will not take the place of their function as agents of change in terms of
transferring information and skills as well as serving as examples for the way English is taught
(Yuan & Burns, 2017).

As a result, prospective English language teachers must examine the content of higher
education in detail to teach and study English. This analysis is done through an exploration of
the students' own critical reflections on their experiences during the Phonetics and Phonology
course. This reflection can serve as a discernment for them to recognize and describe what
happened in the classroom, what they have learned, what they have understood, done,
practiced, and, how their tutor's role in learning, so that it has an impact on the sustainability
of their knowledge and skills in the future, as well as the challenges and solutions they decide
in the process. This analysis is based on critical reflection (Christodoulou, 2013; East, 2022;
Lavin & Goodman, 2023; Li, 2023) important not only to stimulate English language education
students who in the future will become prospective teachers, but can also be a portrait of how
the Phonetics and Phonology learning process is a means to equip these students'
competence in the language subject they are studying. Their ability to comprehend English
better will be based on their knowledge and comprehension of language concepts, which start
with an awareness of language sounds (Copland et al., 2014; Janks, 1997; Teng, 2020). They
will not only speak English fluently, but also skillfully model it to their students later when they
become English teachers.

As an approach integrated with reflective practice (Wilkin, 2022) an introspective
process of critical reflection involves assessing and examining a situation, activity, or
experience to gain a better knowledge (Rolfe, 2014). Critical reflection in the educational
setting can assist teachers or lecturers and students in engaging with their experiences that
may influence the learning process and boost their involvement (Afrilyasanti et al., 2025;
Gonzalez-Vidal & Moore, 2024; Govender, 2019; Lavin & Goodman, 2023; Ng et al., 2020).
To create effective and improved teaching and learning procedures in the next stage, this
strategy might encourage people to actively reveal their assumptions, values, and beliefs
(Govender, 2019). Based on this, critical reflection acts as a tool to raise awareness and
deepen understanding in the learning process (Germain-Rutherford & Karamifar, 2022;
Mahalingappa, 2023).

Through critical reflection, students can identify lessons learned from their experiences
during the learning process, whether it is from the positive or negative side, to take lessons so
that it is useful for improving the process in the future. The process taken in writing a critical
reflection is that students must be able to involve the social and cultural experiences they go
through by observing what happens, why, and how, then respond to the impact that occurs
and what the solution is. Because the teaching and learning he creates is a high-quality
process, a student will be prepared to become a professional English teacher in the future
(Andriani et al., 2024; Macias Villegas et al., 2020; L. T. Nguyen & Hung, 2021; Sipe &
Segumpan, 2024).

Being an English teacher ideally fulfills the nine criteria of an ideal English teacher, but
in reality, teachers may be ignorant of it because of many causes, e.g. teacher exhausted from
teaching routine, low motivation, and low innovation (Erling, 2015; Norton, 2013). Therefore,
this research focuses on exploring how the process of a tutor becomes a language teacher
based on indicators of the nine criteria and what she did so that learning can be carried out
with modeling, innovation, technology, and inspiration. The nine criteria are based on Allen
(D. H. Brown, 2000) which list these as the indicators for language teacher standard profile,
including competent preparation leading to a degree in TESL, a love of the English language,
critical thinking, the persistent urge to upgrade oneself, self-subordination, readiness to go the
extra mile, cultural adaptability, professional citizenship, and a feeling of excitement about
one’s work. This is important to explore to provide an overview of how to create a meaningful
and sustainable English language learning atmosphere.

Theoretical Framework
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Constructivism is a teaching and learning methodology based on the idea that
‘mental construction” is the basis for cognition (learning) (Bada & Olusegun, 2015).
Constructivism is a psychology-based learning theory that suggests individuals construct
new knowledge based on prior knowledge and experience, making it applicable to education
as it explains how individuals acquire knowledge. This knowledge acquisition process is
contrary to the conventional practice of simply taking information from others (Tsulaian,
2023). In the classroom, a constructivist view of learning can lead to several different
teaching practices (Bada & Olusegun, 2015). In the most common terms, this usually means
supporting students to use active techniques (experiments, real-world problem solving) to
create more knowledge to reflect and talk about what they did and how their understanding
changes. Constructivist learning includes the principles of experience-based learning and
problem-solving. To do this, students must be fully engaged in the process of reconstructing
their knowledge and abilities to continuously improve their understanding of the subject
(Hermanto & Jayana, 2023). In the process of learning, teacher could be said as a facilitator,
while the real responsibility for learning is still lies to the students. In this application, students
also required to be actively involved in making the experience, critical thinking, forming
thoughts, and try to uncover the meaning of each activity. In this case, the experience gained
is truly comprehensive, not only limited to basic sensory functions. Teachers, through
constructivist teaching, aim to develop cognitive imbalance by providing situations that
encourage students to consider their existing beliefs and ask about the situation (Ahmedi,
2023).

As the facilitator, an English teacher should reach the personal branding or image as
an ideal profile. Allen (in Brown, 2000) has the conceptual framework of an ideal language
teacher, consisting of nine indicators: professional citizenship, critical thinking, cultural
adaptability, love of the English language, competent preparation leading to a degree in
TESL, self-subordination, the persistent urge to upgrade oneself, readiness to go the extra
mile, and a feeling of excitement about one’s work.

The nine indicators of the ideal language teacher begin with the characteristics of
professional citizenship. Professional citizenship activities can be said to be a context for
exploring and debating the overall aims and objectives of practice among teachers (Diamond
& Bulfin, 2023). In its characteristics, professional Citizenship teachers have an important
role in determining the future of their subject. As such, it is expected that all citizenship
teachers should be able to be reflective and critical thinkers about their subject, and be able
to continuously evaluate what they are trying to do and why (Brown & Fairbrass, 2009). Not
only that, but critical thinking is also the next indicator of an ideal teacher. This critical thinking
become a process of conceptualizing, applying, analyzing, synthesizing, and/or evaluating
information by observation, experience, reflection, reasoning, or communication as a guide
for believe and actions. In addition, cultural adaptation also requires a deep understanding
of the cultural background of students and being flexible in teaching methods. Butin practice,
students also need to develop cultural awareness and openness to understand the material
taught in different cultural contexts (Saniati et al., 2024). In the next indicator, an ideal
language teacher must have a love for English. Thus, for the love of English, in the
implementation of learning activities, teachers can maximize the use of English in the
classroom, be it by using gestures, acting, puppets, and others to convey meaning.
Therefore, teachers must strive to use English that is simple, natural, and appropriate to the
students’ level (Sumarni & Firman, 2023). Not only when already a teacher, but to become
an ideal language teacher, it is necessary to prepare oneself competently to get a degree,
namely by having six main competencies, among others: must have knowledge of teaching
theory, be skilled in teaching and communicating, be able to reason with common sense, be
able to make decisions, know the profession, and have social, cultural, and professional
knowledge (Richards, 2010). Not only that, “self-subordination” is one of the indicators of an
ideal teacher because it can demonstrate independence or the ability to stand alone without
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depending on others, a characteristic that can help teachers face challenges in teaching
(Mohammaditabar et al., 2020). So to be considered effective, teachers must believe in their
own ability to make a difference in the lives of their students, and must also demonstrate a
willingness to inspire and motivate their students through example (Coombe, 2014). And the
last indicator, feeling good about the job, also includes the concept of Teacher Enthusiasm
(TE), which has been defined as the degree of enjoyment, excitement, and pleasure that
teachers typically experience in their professional activities (Buri¢ & Mo¢e, 2020).

Finally, it can be concluded that being an ideal teacher is a form of constructivist
learning that refers to how the teacher plays an important role in leading the learning activities
in the classroom. This is also supported by the nine characteristics of an ideal teacher stated
by Allen (in Brown, 2000) which explains that teachers play an important role in shaping the
development of education. Some of these characteristics certainly need to be mastered by
every teacher, especially a language teacher, to present teaching and learning activities that
can achieve the objectives of education.

Material and Method

This research uses a qualitative framework as its methodological foundation. This
approach functioned to explore in depth the critical reflection of English education students
who are students who are prepared to become prospective teachers in the future. In their
critical reflection, the students can qualitatively reveal their subjective experiences in depth
and become subjective narratives about their experiences during learning, and understand
the socio-cultural context that influences their reflection process. By using this qualitative
approach, the reflection written by the students serves to explore the meaning constructed by
the students in understanding how they criticize, are inspired, motivated, and identify factors
that can facilitate or hinder their self-development and professionalism for their future
profession as English teachers.

The foundation in writing critical reflection as a research instrument is based on the
three Whats principles (Rolfe, 2014). This idea, Rolfe's framework for reflective practice, was
pioneered by Borton in 1970. This framework for reflective practice has the concepts of what,
so what, and now what to model the basis of building students' awareness of their functioning
as individuals, part of the curriculum. “What?” relates to how students are encouraged to feel
the difference between responses, effects of actual things that happen with themselves in the
environment faced “What?” to feel the difference between responses, actual effects, and
expected effects. “So what” serves to dig out from the elements of the What, revealed in the
previous phase, so that they can serve to be transformed into aligned meaningful pattern
information. The last trigger is “Now What?”. This is the part that decides how to act on the
best alternative and reapply it in other situations of prospective EFL teachers and tutor
documentation of the teaching and learning process (lesson plans and video documentation).
The collected data provides a better understanding to the students’ experiences and
perceptions of learning phonetics and phonology. By focusing on their critical reflections, this
study exposes on how the students construct the meaning from their learning experiences.
sThis was documented on Google Classroom. 136 English education department first-
semester students in one of the state universities in West Java were engaged to write critical
reflections. These critical reflections were part of the final assessment process of the
Phonetics Phonology course.

Writing Critical Reflection with the indicator of three Whats principles (What? So What?
Now What?) as an activity to collect data was conducted after the semester lectures ended.
Students were asked to write down their experiences with the critical reflection framework
provided by the lecturer of the Phonetics and Phonology course. Critical reflection written by
students is presented in about 500 words written in English to reveal what happened, what
challenges they faced, what kind of solution, and also the follow-up plan that they will design
for their respective career development in the future. An exploration of the causes and other
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external factors that impacted their learning process, such as the new curriculum, the college
atmosphere that is different from high school, peers, interactions with lecturers, and others,
was also triggered to be linked to their critical reflection. Furthermore, the critical reflection
data were analyzed thematically (Braun & Clarke, 2006; Castleberry & Nolen, 2018; Chi, 2021;
Grinshtain, 2022; Hégberg et al., 2020). With thematic analysis, the researcher conducted
several stages to analyze which began with the introduction of data from the critical reflection
results, examining the data to bring up potential themes, determining potential themes,
grouping data, interpreting data, then describing data to answer the research question of how
the construction of meaning presented in critical reflection to describe the learning process of
Phonetics and Phonology in EFL classes at tertiary institutions.

Results and Discussion

To reveal how the construction of meaning presented in critical reflection describes the
learning process of Phonetics and Phonology in EFL classes in higher education, the data
were analyzed thematically based on the concept of an ideal language teacher according to
Allen (in Brown, 2000). The data show that the content of critical reflection constructs the ideal
language teacher or tutor in teacher Phonetics and Phonology have fulfilled the criteria to
represent this, including professional citizenship, critical thinking, cultural adaptability, love of
English language, competent preparation leading to a degree in TESL, self-subordination, the
persistent urge to upgrade oneself, readiness to go the extra mile, and a feeling excitement
about one’s work.

Based on the critical reflection data submitted by the participants, several themes were
revealed and categorized into ideal teacher criteria, namely 319 themes. These themes
narrow down to the intended characteristics of the ideal teacher. This is as presented in Figure
1.

m Profesional citizenship
Critical thinking
Cultural Adaptability
Love of English language

m Competent preparation leading
to a degree in TESL

[514]
60 60
34
26 35 25
m The persistent urge to upgrade
oneself
15 m Readiness to go to the extra mile
8 m A feeling of excitement about
. one's work

Figure 1.
Frequency of Characteristics of a Good Language Teacher

M Self-subordination

In the figure, there are categories revealed based on the data to illustrate how tutors'
professional citizenship, critical thinking, and cultural adaptability are dominant in the students'
experience of learning Phonetics and Phonology.

Professional citizenship
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Professional citizenship is the first characteristic that an ideal teacher must have. As
shown in the research findings, several students shared their views on their lecturer in class,
which also reflected her professional citizenship in teaching activities.

“The tasks are engaging, involving tools like Padlet for creating infographics and
PRAAT software to develop practical skills”. — Excerpt 1

“My lecturer showed a phonemic table that could help us to find out what consonants
are in this course and then told us to come forward to write the consonant letters in
our names”. - Excerpt 2

The data (excerpt 1) shows that coursework presented with Padlet and PRAAT media
is considered innovative media and thus indicated to be a means for tutors to demonstrate
their professional citizenship. Tutors were seen as committed to adapting to new technologies
and using them in class, and also involving students in their use. So, this moment builds
students' practical skills and also shows a commitment that tutors develop teaching methods
that are relevant to the times.

By the displayed data, excerpt 2 shows how the lecturer engages the students in
teaching and learning process actively by giving instructions to write the sounds of English
consonant from their names. This action has realized that the tutor has tried to create an
interactive atmosphere, supportive, and inclusive. She also gave the students the table of
phonemic sounds to help students to understand English sounds better.

Professional citizenship refers to the attitudes and behaviors to represent a person's
professional commitment to the institution or organization to which they belong, to their
profession, and also to society as a whole (Fakhri & Talebzadeh, 2011; Fulton, 2019). Not
only that, but this term also refers to the attitude to describe one's voluntary attitudes and
actions to contribute to a positive, productive, and ethical work atmosphere or environment,
for example, it can be seen in the behaviour of how a person helps colleagues, actively
participates in certain interactions, complies with rules and policies and most importantly how
he maintains the reputation of his profession. With an awareness of his reputation, a
professional is expected to have responsibility and ethics, which are not only related to himself
but to the place where he works (Palacios Martinez et al., 2021; Purwaningsih et al., 2020;
Reinius et al., 2022). Such a person will thoughtfully act and behave to support sustainable
initiatives, advocate for fair and responsible policies.

Critical thinking
Another characteristic that an ideal teacher should have is critical thinking ability. Not
only does this relate to the abilities that the lecturer shows in class, but in this finding, the
students also explained how they learned to think critically about the courses, which helped
them understand the learning material better.
“This course taught me more than just the mechanics of speech sounds; it provided
insights into the broader importance of phonetics and phonology in communication
and language learning”. — Excerpt 3
“The phonetics and phonology material provides a deeper understanding of how
each sound is produced, how air flows through the vocal tract, and how to articulate
consonants and vowels. This really helps my speech to be better so that it is easy
to understand”. — Excerpt 4
From both excerpts, they show how the phonetics and phonology course has
emphasize the students critical thinking, it because this course not only teaches the
mechanism of sounds, but also gives the understanding of the phonetics and phonology
importance in communication and language learning. These findings also said that students
are starting to think more deeply about the knowledge of sound that is applicable in a broader
context, instead of just memorizing the rules. They begin to understand the practical
implications of the learned theories
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Excerpt 4 shows how a deep understanding of sounds production, airflow, and
articulation of consonants and vowels could help in improving their speaking skills. This
excerpt also shows the students participation in analyzing and improving their linguistics
ability. They state how their knowledge of phonetics and phonology can be applied to improve
the clarity and understanding the oral communication. These two excerpts also show how this
course encourages the students to have a critical thinking about the relationship between the
language theory and practice, and how the language can be used to improve themselves.

From those findings, it can be said that critical thinking includes the analysis,
evaluation, interpreting, and synthesizing information process that also connects to the
cognitive process. Not only that, this critical thinking ability is also related to the way of
understanding implications, identifying assumptions, and evaluating to arrive at an
understandable conclusion. This ability also includes how a person questions the information,
looks for multiple perspectives, and makes decisions based on the available evidence.

Related to the explanation, critical thinking also becomes an important skill, it can be
for everyday life or maybe professional life. This can also give problem-solving ability,
decision-making, and adaptability to change. Critical thinking also become and important part
in allowing individuals to evaluate their political and social information that leads them to
participate in public debates. Not only that, the ability to think critically also important for
lifelong learning, career success, and active in social participation.

Cultural Adaptability
As individuals, we need to have the ability to fit in and function effectively in a cultural
environment that is different from our old culture, which is called cultural adaptability.
“The lecturer is always open to discussion and willing to provide additional
explanations whenever something is unclear’. — Excerpt 5
“The lecturer was very respectful and taught patiently so that | personally felt fun
and enjoyed every process, and | was very enthusiastic about learning each
material”. —Excerpt 6

The excerpts 5 and 6 highlight an important aspect of cultural adaptability
demonstrated by a lecturer. The lecturer’s ability and willingness to give the open discussion
and provide more explanations (excerpt 5) shows her awareness about the differences in
learning styles and understanding among the students. This is the prove of cultural adaptability
as lecturer who does not force one learning approach that may not suit everyone, but it adapts
to the individual needs.

Furthermore, excerpt 6 shows a description of a respectful and patient lecturer who
makes the enjoyable and enthusiastic learning environment which also emphasizes the
importance of cultural sensitivity. The lecturer understands that different cultural background
can influence how students respond to a specific teaching method. By showing respect and
patience, the teacher creates an inclusive environment where all students feel comfortable to
learn and participating, without feeling intimidated by cultural differences. This is a good
example of how cultural adaptability can enhance the learning experience for students from
different backgrounds.

Based on the findings, the cultural adaptability involves the way to understand,
appreciate, and respect the values, norms, and behaviors of the other cultures. However,
cultural adaptability is about developing the flexibility and sensitivity to interact with people
from different cultural background.

Cultural adaptability also includes many skills and characteristics, including the ability
to communicate effectively across cultures, tolerance for ambiguity, empathy, curiosity, and
being open to new experiences. In the process of cultural adaptability, it could make the
individual have a high ability that can be more successful in cross-cultural situations, such as
working in international teams, negotiating with foreign business partners, or living and
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working in another country. This ability is becoming increasingly important in this era of
globalization, where cross-cultural interactions are increasingly common in various aspects of
life.

Love of the English language
The appreciation and enthusiasm shown by teachers is a manifestation of their love

for the English language they teach. In addition, there is also enthusiasm for elements of
English, which includes vocabulary enriched with flexible grammatical structures and the
ability to convey ideas and emotions with complex nuances. Love of the English language is
an appreciation of English aspects, such as rich vocabulary, a flexible grammatical structure,
and the ability to convey the ideas

“My lecturer uses almost 85% English and his English language skills are also very

impressive”. — Excerpt 7

“The lecturer also used supporting YouTube videos, and tried to demonstrate the

correct pronunciation to students with patience and clear explanations”. — Excerpt

8

The excerpts from M. Daffa and Zeta highlight two important aspects that contribute to
a love of the English language, especially in a learning context. M. Daffa's statement about
lecturers' use of English reaching 85% and their impressive English skills represents the
abilities of teachers who have been exposed to high-quality skills, thereby inspiring students
to appreciate and love the language. When students see a lecturer who is fluent and confident
in using English, it can motivate them to improve their own skills and develop a deeper
appreciation for the language. The support in terms of a lecturer's good command of English
can be an inspiring role model and demonstrate the potential that can be achieved with
dedication and practice. In addition, the use of YouTube videos as learning support and
demonstrations of correct pronunciation with patience and clear explanations by the lecturer
(as Zeta expressed) shows a commitment to making English learning interesting and
accessible. From this side, it is indicated that the lecturer not only zooms on the theoretical
aspects of the language, but also on its practical application and real-world relevance. By
using visual resources and providing clear guidance, the lecturer helps students to give the
solution of handling challenges in learning English and develop confidence in their abilities.
This can lead to a greater love of English because students feel supported and motivated to
continue learning and improving.

A love of the English language is not only about the ability to speak or write in English,
but also has an interest in the history and role in culture and society. Individuals who love
English may enjoy reading English literature, and could also help in making the different writing
styles. It often fosters someone to continue and improve their language skills in a variety of
ways, such as reading books, watching movies, writing poetry or short stories, or participating
in online discussions about the English language without any help. This passion can inspire a
person to share their knowledge and enthusiasm, whether it is from teaching English, blogging
about language, or volunteering at an organization that promotes literacy. At the end, a love
of the English language can become a deep appreciation of the power and beauty of language
as a tool of communication and expression.

Competent preparation leading to a degree in TESL
As an ideal teacher, it is necessary to have competent preparation before deciding to
start teaching students. This will certainly have an impact on how they deliver effective learning
activities for their students in the future.
“l want to learn the correct pronunciation because | want to be an English teacher;
of course, | have to be correct and fluent when speaking”. — Excerpt 9
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“I will consistently give constructive feedback on students' pronunciation, identify
areas for improvement, and suggest appropriate strategies to help them enhance
their pronunciation skills”. — Excerpt 10

The excerpts from Firgania and Halesha highlight the importance of correct
pronunciation in the context of competent preparation to become an English language (TESL)
teacher. Firgania's statement about her desire to learn correct pronunciation because she
wants to become an English teacher emphasizes that accurate and fluent pronunciation is an
important skill for an English teacher. As a model for students, English teachers need to have
clear and accurate pronunciation so that students can imitate and learn correctly. Firgania's
confidence in pursuing correct pronunciation demonstrates her commitment to competently
preparing herself for her future role.

Furthermore, Halesha's statements about providing consistent constructive feedback
to students about their pronunciation, identifying any areas that need improvement, and
suggesting appropriate strategies to help them improve their pronunciation skills demonstrate
an understanding of the teacher's role in helping students develop correct pronunciation.
Halesha's approach shows that teaching pronunciation is not just about correction, but also
about providing constructive support and guidance. By providing personalized feedback and
relevant strategies, Halesha demonstrates her commitment to helping students reach their full
potential in English pronunciation. This is an important aspect of competent preparation in
TESL, as good pronunciation is essential for effective communication and confidence in using
English.

Competent preparation for a TESL (Teaching English to Speakers of Other
Languages) degree is like a journey, an academic journey on teaching. This is to serve an
individual with the knowledge, skills, and pedagogical understanding that are required to teach
English to other language speakers in an effective way. This kind of preparation or readiness
includes an in-depth understanding of language acquisition theories, teaching methodologies,
assessment techniques, and cross-cultural communication to have more fluency in the English
language. This also customizes a core and deep understanding of linguistics, including
phonology, morphology, syntax, and semantics, and how these aspects affect language
learning.

A competent TESL program pushes individuals’ critical thinking, analytical skills, and
adaptability in its graduates. Not only that, this program also gives some practical experience,
allowing them to apply their knowledge in a real-world classroom setting, and could help to
get along with their commitment to life-long learning and professional development. At the
end, a competent preparation for a TESL degree fosters graduates to become effective and
culturally sensitive educators to make a significant impact on the lives of their students.

Self-subordination
Based on the findings, several students explained their specific desire to learn and use
existing media to learn more, which in fact can be considered a form of self-subordination.
“If possible and there's time, | also want to take part in a seminar or workshop that
discusses how to teach English pronunciation”. — Excerpt 11
“I will use every platform that is beneficial to improve my pronunciation skills. Such
as practice using an application named “English Pronunciation by O’ Coder’. —
Excerpt 12
The excerpts from Rany and Sabathian focuses on how two different accelerated and
proactive approaches to escalate pronunciation, which are highly relevant to the concept of
self-subordination in the context of preparing to be an English teacher. Rany's statement about
her desire to participate in seminars or workshops on how to teach English pronunciation
indicates a willingness to invest time and effort in improving her teaching skills for the benefit
of her future students. By seeking out opportunities to learn from experts and peers, Rany
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shows a commitment to putting the needs of her students ahead of her own convenience or
personal interests. This is an example of self-subordination in the sense that she is willing to
sacrifice her free time to improve her skills as a teacher.

In contrast, Sabathian's statements about using useful platforms to improve her
pronunciation skills, such as the "English Pronunciation by O' Coder" app, indicate a more
self-oriented approach to improvement. While improving personal pronunciation skills is also
beneficial for his future students, Sabathian's main focus is on his own development. However,
this does not mean that Sabathian does not exhibit self-subordination. By actively seeking out
resources and tools to improve his pronunciation, Sabathian shows a commitment to providing
high-quality English teaching to his future students. This is an example of self-subordination
in the sense that he is willing to invest time and effort in improving his abilities for the benefit
of his future students, despite his more individualistic approach.

Based on the research result, self-subordination can be explained as the conscious or
unconscious act that includes personal needs, wants, or interests below another person or
group. It can be realized from everyday acts of politeness and compromise to more significant
sacrifices. While often viewed as a sign of empathy, self-subordination can lead to individual
dissatisfaction, burnout, or even exploitation. Thus, self-subordination also includes personal
needs to benefit others or a greater goal.

In self-subordination, the motivations could be complex and varied because they have
a desire to help others, a sense of duty or obligation, a fear of conflict or rejection, or a deeply
embedded belief that is less important to others. Self-subordination has a high value while in
others it may be seen as a sign of weakness. Understanding this self-subordination is also
important to maintain a healthy relationship, set appropriate boundaries, and ensure personal
well-being.

The persistent urge to upgrade oneself
As an ideal teacher, it is important to have the persistent urge to upgrade oneself. As
mentioned by several students, they have plans to improve their English skills.
“l plan to enhance my fluency by diving deeper into producing accurate sounds,
including the correct pronunciation of letters and words in English”. — Excerpt 13
“I will practice pronunciation regularly and continuously, by paying attention to the
articulation movements of my lips and tongue when talking to myself in front of the
mirror”. — Excerpt 14

The excerpts from Reynata and Anita illustrate two different but complementary
approaches to improving English pronunciation, both related to the constant urge to improve
oneself. Reynata focuses on a deeper understanding of accurate sound production, including
the correct pronunciation of letters and words. This shows a desire to build a strong foundation
in English pronunciation, which will allow her to communicate more effectively and confidently.
Reynata's approach shows a drive to improve oneself by mastering the basic aspects of
English pronunciation.

Anita, on the other hand, focuses on regular and continuous practice, paying attention
to the articulation movements of her lips and tongue. This approach emphasizes the
importance of practice and feedback to improve pronunciation. By practicing in front of a
mirror, Anita can observe and correct her articulation movements, which will help her to
develop more accurate and natural pronunciation. Anita's approach shows a desire to improve
herself by constantly practicing and improving her pronunciation skills. These two approaches,
which focus on basic understanding and continuous practice, demonstrate a commitment to
self-improvement when it comes to English pronunciation.

The persistent urge to upgrade oneself refers to someone's desire to improve skills,
knowledge, abilities, and overall personal qualities. This urge includes seeking out new
learning opportunities, pursuing professional development, adopting healthier habits, fostering
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stronger relationships, or striving for greater personal fulfillment. Not only that, to keep up with
a rapidly changing world, this urge could combine many factors, including ambition, a desire
for self-improvement, fear of stagnation, and pressure. At the end, it can be said that this urge
can become a better and a complete version of someone.

This urge to upgrade oneself, although it is often positive, can also become a cause of
anxiety and stress. Continuously pursuing better things can lead someone to have feelings of
inadequacy, self-criticism, and feelings of never being “good enough”. It is a balance to
someone’s self-improvement, appreciation of current strengths and achievements. Lastly, this
urge to upgrade oneself could also be a source of motivation and empowerment, not a source
of pressure and self-doubt.

Readiness to go the extra mile
In learning activities, an ideal teacher must be able and willing to go to the extra mile.
Students explained their readiness to study the material from Phonetics and Phonology in
greater depth to improve their skills.
“After studying phonetics and phonology, | want to continue exploring and
improving my understanding of how sounds work in language”. — Excerpt 15
“I will find ways to practice English outside of class, like joining study groups,
talking with classmates, watching English movies and shows to improve my
listening and speaking skills”. — Excerpt 16

Syifa showed a commitment to deepen her understanding of phonetics and phonology
after completing her formal studies. This shows a willingness to go beyond the curriculum
requirements and continue to explore the intricacies of sound in language. By continuing to
learn how sounds work, Syifa demonstrates a readiness to do her best in understanding the
foundations of the English language, which will, in turn, improve her overall language skills.
Her approach focuses on deep theoretical understanding.

Reyna, on the other hand, focuses on the practical application and integration of
English into her daily life outside the classroom. By joining study groups, talking to classmates,
and watching English movies and shows, Reyna demonstrates a willingness to actively seek
out opportunities to practice and improve her listening and speaking skills. Her approach
involves doing her best to create an engaging environment that supports language learning.
By integrating English into her daily life, Reyna demonstrates a commitment to improving her
language skills through continuous practice and exposure.

Readiness to go the extra mile shows a willingness to go beyond minimum
requirements or expectations to achieve a desired result or contribute to a greater purpose. It
realizes a dedicated attitude by a willingness to invest additional time, effort, and resources. It
also includes taking the initiative, anticipating potential challenges, and proactively seeking
solutions, which demonstrates a commitment to fulfilling assigned tasks.

This willingness is often triggered by a strong sense of responsibility and a commitment
to excellence. This can be realized in many ways, including working overtime to complete
projects, volunteering for additional tasks, seeking opportunities to improve the process, or
going the extra mile to have excellent service. Someone who is prepared to do their best often
has a high value in personal and professional settings, as they have a willingness to contribute
to the success of others.

A feeling of excitement about one’s work

Through the research findings, the students shared their views on how they perceive
their lecturer in class who can deliver an enjoyable teaching style, thereby providing them with
good inspiration to become ideal teachers.
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“My lecturer showed me how to balance professionalism with a friendly teaching
style, and | hope to do the same when | become a teacher in the future”. — Excerpt
17

“My lecturer's approach inspired me to not just focus on pronunciation but also on
how to teach in a way that’s interesting and effective”. — Excerpt 18

Rajwa's excerpts highlight the deep impact that her lecturer had on shaping her future
teaching aspirations. She has not only learned the importance of balancing professionalism
with a friendly teaching style, but has also been inspired to prioritize engaging and effective
teaching methods, rather than just focusing on pronunciation. It shows a desire to imitate her
lecturer's approach, integrating both the interpersonal aspects of teaching and pedagogical
strategies that make learning more accessible and enjoyable for students. Rajwa's reflections
demonstrate a commitment to creating a positive and impactful learning environment, inspired
by the example set by her own lecturer.

Based on the data analysis with indicators of nine characteristics of ideal language
teachers, there are a number of important points that can be revealed, including an interactive
learning environment, technology integration, creativity-based learning, and the role of the
teacher.

A feeling of excitement about one's work is a positive emotional state that can be seen
from the enthusiasm, passion, and a sense of anticipation towards the tasks and
responsibilities of the job. It goes further than satisfaction, but also includes a sense of joy and
engagement in the activities. This excitement often comes from a sense of purpose; it could
be from the belief in the value of the work performed, or maybe from a sense of connection to
the larger goals and objectives of the organization. It gives motivation, creativity, and a
willingness to take a look to the extra effort and energy to succeed.

This feeling of excitement about one's work can have a big impact on someone’s
performance, productivity, and overall well-being. When they are passionate about their work,
they are more likely to participate, focus, and be committed to achieving a good result. They
are also likely to feel a sense of satisfaction from their achievements, direct to increased job
satisfaction and reduced stress levels. In addition, this feeling of excitement can be
transmitted, inspiring, and creating a more positive and productive work environment. Making
a culture that supports these feelings of excitement is important for keeping great talent and
boosting organizational success.

Interactive learning environment
As teachers, we must be able to create an interactive learning environment to help

students understand the learning material well. As stated by the students in the research
findings, they explained how their lecturer played a role in creating an interactive learning
environment in the classroom.

“By discussing a lot with friends and asking the lecturer for accuracy, it is very

helpful”. — Excerpt 19

“The lecturer is always open to discussion and willing to provide additional

explanations whenever something is unclear”. — Excerpt 20

“The lecturer gives group assignments to explore more about what is being

taught”. — Davina

“In class, we also often discuss between groups”. — Excerpt 21

“l had many discussions with my group”. — Excerpt 22

“With the help of my friends and lecturers, | felt helped and had confidence,

followed by a sense of comfort when practicing”. — Excerpt 23

“The group assignment on the speech mechanism helped me explore how the

human body produces sound”. — Excerpt 24
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“We often had group assignments, which not only helped me understand the
importance of teamwork but also improved my communication and collaboration
Skills”. — Wanita

“After each lesson, the lecturer gave me group assignments that allowed me to
practice the material with my friends”. — Excerpt 25

In the application of the interactive learning environment, students express their
learning experiences through group discussions. This activity is part of the constructivist
learning theory, which makes students actively construct knowledge through experience and
interaction with their environment. The interaction of students with their environment, which
includes the lecturer and friends, makes learning activities and materials easier to learn. As
expressed by several students, this method helps them gain confidence in interacting and
contributing with others. The lecturer not only allows students to work in groups with their
friends, but also allows them to ask questions and discuss the material together, making it
easier for them to understand something they have not understood.

As a teacher, it is important to implement interactive learning environments (ILEs) in
the process of learning activities in the classroom. ILEs should be created to accommodate a
range of teaching and learning styles, control the point of control between the student and the
system, and support feedback-rich task-based methods, illustrative mechanisms that help in
conceptual understanding, and also learner-controlled investigations and problem solving. In
implementing ILEs in the learning activity, teachers can create an interactive learning
environment that can be carried out both individually and in groups. Furthermore, in
collaborative learning environments, help-seeking tends to be influenced by social factors that
are much less influential than when learning activities are conducted individually.

Technology Integration
In addition to relying on conventional learning activities, teachers in the present era
need to integrate technology into their teaching practices to provide students with more diverse
experiences and innovative instruction. According to the findings of this study, the lecturer has
integrated technology through various platforms.
“Recently, I've leamed to use PRAAT, a software that can visualize speech”. —
Excerpt 26
“My lecturer also gave us the PRAAT website to see the appearance of the sound
we produce, and in it, such as the graphic size of the sound we make”. — Excerpt
27
“The lecturer introduced me to the PRAAT. In PRAAT, | can record my own voices
again and again so | can practice regularly”. — Excerpt 28
“My lecturer has already given a few examples of producing consonants, vowels,
and diphthongs from English with Emma’s YouTube channel”. — Excerpt 29
“‘We also learned to use various learning media, such as PRAAT fo analyze
sounds, quizzes for comprehension assessment, videos like Emma's YouTube
channel for pronunciation practice, and padlets”. — Excerpt 30
“Not only that, the lecturer also introduced me to an application called PADLET as
a means of collecting assignments, where in the application we can add various
content such as comments, images, links, videos, and documents, which |
personally think are very interesting”. — Excerpt 31
“l also realize that understanding IPA transcription and using PRAAT software can
develop my skills because | know where the mistakes or shortcomings are in the
pronunciation | am learning”. — Excerpt 32
“By studying PRAAT, | personally feel more confident and really enjoy how the
presentation takes place. This can also improve our soft skills because it is related
to how technology can develop very rapidly”. — Excerpt 33
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During the learning activities, the students shared their experiences in integrating the
technology provided by the teacher in the classroom. They said that the lecturer integrates
several technologies that help and support in providing different learning materials. In learning
the introduction of sound patterns, the lecturer integrates technology through YouTube shows
from one of the channels. Not only that, they also said that PRAAT technology is used in
learning activities to analyze sounds, which can also be presented with graphic sizes of
pronounced sounds. After that, if the lecturer gives assignments to them, she also integrates
PADLET technology to collect students' assignments and make it easier to include various
types of content in an organized form.

Technology is an important part of our daily lives. In fact, students in our country's
schools are considered the digital generation and have become used to always being
connected to their devices and the Internet. As something that cannot be separated, now in
classroom learning activities, teachers must always be able to integrate technology to help
and provide more learning models to students. It is because teachers and technology are
widely regarded as two of the most influential educational resources in schools nowadays.

Creativity-Based Learning
In classroom learning activities, teachers must be able to provide learning activities
based on creativity to improve their students' abilities. This is also shown by research results
that reveal the implementation of creative-based learning in learning activities.
“l am with my group analyzing the consonant from the song “Beautiful” by Christina
Alguera”. — Excerpt 34
“I think the most memorable time when learning analysis of consonant sound
through a song with the title “Beautiful” by Christina Aguilera, when our group had
to look for consonant letters in the lyrics of the song”. — Excerpt 33
“The most challenging is when analyzing the song "Beautiful by Christina Aguilera,
based on the consonant sound”. — Excerpt 34
“I liked was when we were required to make a video of how to pronounce a word
using our respective regional accents”. — Excerpt 35
“l was also given an assignment where | had to say several words in our own
language, and | realized that even though we were from the same country, the
pronunciation was very different and varied, just like the British and American
accents”. — Excerpt 36
“The activity that | still remember was when my groupmates analyzed the
consonant sounds from Michael Jackson's song "Heal the World". —Excerpt 37

Creative-based learning is certainly implemented with the role of the lecturer to provide
enjoyable learning activities for students. The lecturer implemented creative-based learning
through activities that asked students to be directly involved in phonetic analysis by analyzing
consonant sounds through songs and making video demonstrations of word sounds based on
their respective accents. The implementation of creative-based learning certainly allows
teachers to adjust the challenges faced by students that can be overcome by conducting
enjoyable learning activities. It is because creative-based learning allows students to think,
find answers, select suitable data for problem solving, and practice their presentations so that
they can apply their knowledge and experience in real life in a creative way (Phuangphae,
2017).

In order to engage students with learning activities in the classroom, it is now important
for teachers to implement learning activities that are based on students' creativity. Therefore,
teachers can start to apply creative-based learning (CBL) for learning activities in the
classroom. The creativity-based learning model is a development of problem-based learning
(PBL), which is a student-centered learning (Phuangphae, 2017). It is said that creativity-
based learning is an active way of learning where lessons are planned to make students
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engage in research rather than waiting for a traditional lecture. Thus, most of the teachers
nowadays are asked to support creative thinking in their classrooms, and many of the
educators are exploring new learning models that foster creative thinking skills (Ruechaipanit,
2013). Itis also said that creative thinking itself cannot be taught, but it can be enabled through
learning and teaching in any subject as the teacher uses new learning approaches to make
learning more interesting, engaging, exciting, and effective.

In a broader context, Bada and Olusegun (2015) underlines that constructivism is not
just a learning theory, but also a teaching paradigm that changes the role of the teacher into
a facilitator. He emphasizes that students must build their knowledge through contextualized,
reflective, and collaborative activities and through experiences that are connected with real
life. This active and student-centered learning encourages them to think deeply, reassess
initial understanding, and form new meaning based on reflection on direct experience.

Empirical support for the effectiveness of this approach is shown in Cetin-Dindar
(2016) research, which examined the relationship between constructivist learning
environments and science learning motivation. The results showed that when students were
allowed to participate in learning decisions, negotiate ideas, and relate the material to
everyday life, their motivation increased significantly. This suggests that relevant,
contextualized, and interactive learning experiences not only build knowledge but also
strengthen students' emotional engagement with the learning process. Thus, this finding
reinforces the key principle of constructivism that experience and interaction are the main
foundations in forming meaningful understanding. The teaching and learning of phonetics and
phonology in English as a Foreign Language (EFL) contexts are critical for developing
students' pronunciation and overall communicative competence. This theoretical framework
explores the construction of meaning in phonetics and phonology education, emphasizing the
importance of integrating traditional and contemporary teaching methods, including
technology.

Two important things that emerged from the data were the role of the teacher and the
construction of meaning that was realized in critical reflection. The role of the teacher is as an
agent of change, and the meaning of construction is how students have critical language
awareness and apply the concepts of Phonetics and Phonology in real practice.

The Role of the Teacher
Teachers play an important role in teaching and learning activities. In the research
findings, students explained the role of lecturers in English language learning activities,
especially in pronunciation skills in class.
“The lecturer explained using very good and clear English for me, who did not
understand and was used to using English, so it sounded clear and | could
understand it a little bit.” — Excerpt 38
“The lecturer's explanation was easy to understand, but when the material was
difficult to understand, she taught me until | understood the material.” — Excerpt
39
“The lecturer, who often motivated me to keep practicing. Now, my understanding
has improved, and my confidence in speaking English has grown.” — Excerpt 40

In the learning activities, students explained their experiences in observing the lecturer
in carrying out teaching activities. From their overall explanations, this explained the role of
lecturers who were able to make them understand the material better because of the use of
good English language, and were able to increase their confidence in speaking skills. Thus,
these three excerpts really prove the importance of the role of lecturers or teachers in helping
students learning.

Ikhsan and Rula, in their excerpts, explained that the lecturer's way of using clear
English and explaining the learning material in class was very easy to understand. Not only
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that, Siti also explained that lecturers also play an important role in motivating students in
order to help them be more confident, so that in the end, both the ability to understand the
material and the use of language have improved. Thus, this is in line with the explanation of
the importance of a teacher's role in classroom learning activities.

The teacher’s role as a facilitator is central to this framework. Teachers have an
important and strategic role in education. In the learning process, the teacher has the role of
bringing and changing the student to be an intelligent generation that can help the student
achieve their goal (Larasati et al., 2019). This educational component influences increasing
teacher quality and student character in schools. The teacher works directly with students to
teach science, technology, and positive values by leading and setting excellent models (Dirsa
et al., 2022). In this educational component, teachers must not only possess strong linguistic
knowledge but also be skilled in pedagogical strategies that promote engagement and critical
thinking.

With their important role in education, teachers should become change agents
because they must suggest methods of understanding to promote school and student
achievement with the goal of increasing the school's overall ability to grow (Beratha, 2015).
Teachers serve as role models, demonstrating effective pronunciation and phonetic
understanding, which can inspire students to achieve similar proficiency. Teachers play an
important role in phonetic and phonological learning, because they must give a model of how
phonemes are made and teach segmental elements, like as consonants, vowels, and stressed
sentences in the classroom (Lee et al., 2020; Schaap et al., 2021; van Leeuwen & Janssen,
2019). Their ability to give a model of correct pronunciation and provide constructive feedback
is important for student success.

Not only become the agents of change, they teachers also should be adaptable,
employing a blend of traditional and contemporary methods to address diverse learning needs
and preferences. Teachers must be able to balance to students' different and provide needs
by arranging their teaching speed, customizing activities for students, or looking for new
materials to help explain or demonstrate important ideas (Collie & Martin, 2016). This flexibility
allows teachers to use their approaches that suit to the unique challenges faced by their
students.

Constructing Meaning through Critical Reflection
Constructing meaning in phonetics and phonology learning can be improved through
a critical reflection activity. This involves students' engagement with their learning
experiences, analyzing their understanding of phonetic concepts, and applying that knowledge
in daily life contexts.
“Another important step is to ask for feedback from my classmates or the lecturer
during practice.” — Excerpt 41
“The lecturer encouraged me to try and then gave constructive feedback, making me
gradually more confident.” — Excerpt 42
“This study has provided a strong and detailed foundation for me to be able to
understand how sound production works and the pronunciation of each word very
well.” — Excerpt 43
“Through this learning, | not only studied the theory behind sound production but also
how it can be applied in the context of language teaching, particularly in improving
pronunciation and articulation.” — Excerpt 44

Constructing meaning in class is something that can determine how deep students'
understanding is in recognizing, understanding, and applying the content that has been
learned. Furthermore, from this construction, they are expected to be able to develop and
implement theories contextually in interactions carried out in everyday life progressively.
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Critical reflection as a part of constructing meaning is the form of assessing,
reviewing, and challenging someone's experiences within a larger framework of concerns
and topic knowledge (Gonzalez-Vidal & Moore, 2024; Lavin & Goodman, 2023; Maloney,
2023). Critical reflection also fosters critical thinking abilities, which are an important college
learning outcome. Therefore, reflection helps us resolve biases in our beliefs and mistakes
in solving problems. Critical reflection gives a kind of questions that focus to gain our opinions
(Mezirow, 1990). From the critical reflection, students can explained their learning processes,
recognize their progress, and identify areas for further development. This self-awareness is
crucial for mastering complex Phonetic and Phonological concepts.

To engage in critical reflection, it is important for us to understand about our social
experiences and how to utilize the information to improve our practice in the future (Hickson,
2011). To encourage students to apply their knowledge in real-world contexts, it can be
through role-playing or peer teaching activities can strengthen their understanding of the
phonetic principles. The framework for constructing meaning in phonetics and phonology in
EFL education integrates constructivist learning theory, reflective practice, technology
integration, sociocultural theory, and the role of the teacher. Together, these indicators
provide an understanding of how to improve Phonetics and Phonology instruction in EFL
contexts. By gathering these theories, teachers can foster an environment that gives a
meaningful learning experience, equipping students with the skills to communicate effectively
in English. This framework also informs some practical applications in teaching approaches,
ultimately improving student outcomes in Phonetics and Phonology.

Conclusion

In the transformative digital era, lecturers act as learning facilitators who not only
transfer knowledge but also inculcate ethical values and morality. The ideal lecturer, with
strong self-confidence, seeks to empower students through critical writing facilities, which
encourage problem-solving skills and provide a way for knowledge creation - a crucial output
of higher education. This approach is in line with Indonesia's national education vision to
realize the golden generation and the nation's progress. Further research, through data
extractions from interviews, observations, and analysis of teaching documents, as well as
comparisons with other participants, is needed to strengthen the findings of this study. The
teaching of phonetics and phonology in EFL higher education plays a very important role in
forming competent English language learners. This study demonstrated how a combination of
conventional techniques and contemporary technology-based approaches affects teaching
and learning outcomes, highlighting how meaning is formed through critical reflection. By
using innovative teaching techniques, educators may increase students' engagement and
performance, preparing them to communicate more successfully in a world that is becoming
more interconnected by the day. It is anticipated that the results would motivate teachers to
modify their pedagogical approaches, resulting in a more dynamic and effective learning
environment for next language learners. This suggestion emphasizes how crucial it is to
include technology into the educational process in order to improve education's efficacy and
relevance.

Acknowledgement
The researchers would like to express their gratitude to the participants who took part
in this study.

References

Afrilyasanti, R., Basthomi, Y., & Zen, E. L. (2025). Fostering creativity and critical literacy:
transforming EFL classes with engaging critical media literacy integration. Asian

231/ Vol.9, No. 2, 2025 (215-236)



Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

Education and Development Studies. https://doi.org/10.1108/AEDS-06-2024-0124.

Ahmedi, V. (2023). Teachers " Attitudes towards Constructivist Approach to Improving
learning outcomes: The Case of Kosovo. 16(1), 441-454. Retrieved from https://e-
iji.net/ats/index.php/pub/article/view/201,.

Allen, P. J., Bergés, I., Joiner, R., & Noam, G. G. (2022). Supporting every teacher: Using the
Holistic Teacher Assessment (HTA) to measure social-emotional experiences of
educators. Teaching and Teacher Education, 119, 103827.
https://doi.org/https://doi.org/10.1016/j.tate.2022.103827.

Andriani, A., Abdullah, F., & Saputra, Y. (2017). The reflection of pronunciation teaching
materials: An old paradigm in a new era. Teaching and Learning English in Multicultural
Contexts, 1(2), 1-1311. https://doi.org/10.37058/tlemc.v1i2.391.

Andriani, A., Abdullah, F., Hidayati, A. N., & Syafira, N. A. N. (2024). Teaching speaking in
Kampung Inggris: the tutors’ challenges and solutions. Journal of Education and Learning
(EduLearn), 18(1), 253—-260. https://doi.org/10.11591/edulearn.v18i1.21175.

Andriani, A., Saputra, Y., & Hendriani, R. A. (2023). The EFL Students ’ Perception Toward
the Use of Wattpad To Help in Reading Comprehension. 4778, 1820-1831.
https://doi.org/10.24256/ideas.v11i2.4389.

Bada, D., & Olusegun, S. (2015). The psychogenisis of Knowledge and its Epistemological
Significance. Journal of Research and Method in Education, 5(6), 23-34.
https://doi.org/10.9790/7388-05616670.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77—-101. https://doi.org/10.1191/1478088706gp0630a.

Brown, H. D. (2000). Teaching by Principles: An Interactive Approach to Language Pedagogy.
In Longman, Pearson ESL. https://doi.org/10.2307/415773

Brown, K., & Fairbrass, S. (2009). Risk and Opportunity. In The Citizenship Teacher’s
Handbook. https://doi.org/10.18574/nyu/9781479823154.003.0003.

Buri¢, I., & Moé, A. (2020). What makes teachers enthusiastic: The interplay of positive affect,
self-efficacy and job satisfaction. Teaching and Teacher Education, 89.
https://doi.org/10.1016/j.tate.2019.103008.

Calafato, R. (2019). The non-native speaker teacher as proficient multilingual: A critical review
of research from 2009-2018. Lingua, 227, 102700.
https://doi.org/10.1016/j.lingua.2019.06.001.

Castleberry, A., & Nolen, A. (2018). Thematic analysis of qualitative research data: Is it as
easy as it sounds? Currents in Pharmacy Teaching and Learning, 10(6), 807-815.
https://doi.org/10.1016/j.cptl.2018.03.019.

Cetin-Dindar, A. (2016). Student motivation in constructivist learning environment. Eurasia
Journal of Mathematics, Science and Technology Education, 12(2), 233-247.
https://doi.org/10.12973/eurasia.2016.1399a.

Christodoulou, N. (2013). The impact of guided reflective practice on the teaching of english
as a foreign language in higher education in cyprus. PQDT - UK & lIreland.
http://easyaccess.lib.cuhk.edu.hk/login?url=http://search.proquest.com/docview/177543
05607?accountid=10371%5Cnhttp://findit.lib.cuhk.edu.hk/852cuhk/?url ver=239.88-
2004&rft val fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+%26+theses&si
d=ProQ:P.

Collie, R. J., & Martin, A. J. (2016). Adaptability: An important capacity for effective teachers.
Educational Practice and Theory, 38(1), 27-39. https://doi.org/10.7459/ept/38.1.03.
Diamond, F., & Bulfin, S. (2023). Care of the profession: teacher professionalism and learning
beyond performance and compliance. Pedagogy, Culture and Society, 33(2), 503-522.

https://doi.org/10.1080/14681366.2023.2239820.

Dirsa, A., Anggreni BP, S., Diananseri, C., & Setiawan, |. (2022). Teacher Role as Professional
Educator in School Environment. International Journal of Science Education and Cultural
Studies, 1(1), 32—41. https://doi.org/10.58291/ijsecs.v1i1.25.

232 Vol.9, No. 2, 2025 (215-236)


https://doi.org/10.1108/AEDS-06-2024-0124
https://e-iji.net/ats/index.php/pub/article/view/201
https://e-iji.net/ats/index.php/pub/article/view/201
https://doi.org/https:/doi.org/10.1016/j.tate.2022.103827
https://doi.org/10.37058/tlemc.v1i2.391
https://doi.org/10.24256/ideas.v11i2.4389
https://doi.org/10.9790/7388-05616670
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.18574/nyu/9781479823154.003.0003
https://doi.org/10.1016/j.tate.2019.103008
https://doi.org/10.1016/j.lingua.2019.06.001
https://doi.org/10.1016/j.cptl.2018.03.019
https://doi.org/10.12973/eurasia.2016.1399a
http://easyaccess.lib.cuhk.edu.hk/login?url=http://search.proquest.com/docview/1775430560?accountid=10371%5Cnhttp://findit.lib.cuhk.edu.hk/852cuhk/?url_ver=Z39.88-2004&rft_val_fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+%26+theses&sid=ProQ:P
http://easyaccess.lib.cuhk.edu.hk/login?url=http://search.proquest.com/docview/1775430560?accountid=10371%5Cnhttp://findit.lib.cuhk.edu.hk/852cuhk/?url_ver=Z39.88-2004&rft_val_fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+%26+theses&sid=ProQ:P
http://easyaccess.lib.cuhk.edu.hk/login?url=http://search.proquest.com/docview/1775430560?accountid=10371%5Cnhttp://findit.lib.cuhk.edu.hk/852cuhk/?url_ver=Z39.88-2004&rft_val_fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+%26+theses&sid=ProQ:P
http://easyaccess.lib.cuhk.edu.hk/login?url=http://search.proquest.com/docview/1775430560?accountid=10371%5Cnhttp://findit.lib.cuhk.edu.hk/852cuhk/?url_ver=Z39.88-2004&rft_val_fmt=info:ofi/fmt:kev:mtx:dissertation&genre=dissertations+%26+theses&sid=ProQ:P
https://doi.org/10.7459/ept/38.1.03
https://doi.org/10.1080/14681366.2023.2239820
https://doi.org/10.58291/ijsecs.v1i1.25

Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

East, M. (2022). Mediating Innovation through Language Teacher Education. Cambridge
University Press. https://doi.org/DOI: 10.1017/9781009127998.

Erling, E. J. (2015). Innovation and Change in English Language Education. ELT Journal,
69(2), 217-219. https://doi.org/10.1093/elt/ccu072.

Fakhri, L. S., & Talebzadeh, F. (2011). A framework for professional citizenship education
based on knowledge management principles. Procedia - Social and Behavioral Sciences,
29, 1133-1142. https://doi.org/10.1016/j.sbspro.2011.11.347.

Fulton, J. S. (2019). Professional Citizenship. Clinical Nurse Specialist, 33(4).
https://journals.lww.com/cns-journal/fulltext/2019/07000/professional_citizenship.2.aspx

Garcia, O., & Kleifgen, J. A. (2020). Translanguaging and Literacies. Reading Research
Quarterly, 55(4), 553—-571. https://doi.org/https://doi.org/10.1002/rrq.286.

Germain-Rutherford, A., & Karamifar, B. (2022). Conceptualizing Innovation in Language
Education: Holistic and Reflective Teaching and Learning BT - Activating Linguistic and
Cultural Diversity in the Language Classroom (E. Piccardo, G. Lawrence, A. Germain-
Rutherford, & A. Galante (eds.); pp. 49-72). Springer International Publishing.
https://doi.org/10.1007/978-3-030-87124-6 3.

Gonzalez-Vidal, T., & Moore, P. (2024). Technology-enhanced language and culture teaching
in Chile: the perceptions and practices of in-service EFL teachers. Journal for
Multicultural Education, 18(1-2), 25-37. https://doi.org/10.1108/JME-08-2023-0073.

Govender, N. N. (2019). Critical literacy and critically reflective writing: navigating gender and
sexual diversity. English Teaching, 18(3), 351-364. https://doi.org/10.1108/ETPC-09-
2018-0082.

Grinshtain, Y. (2022). Teachers’ internal migration to a rural region: Considerations and
challenges. Teaching and Teacher Education, 119, 103854.
https://doi.org/https://doi.org/10.1016/j.tate.2022.103854.

Hermanto, M., & Jayana, T. A. (2023). John Dewey ’ s Constructivist Learning Theory and Its
Implementation in Islamic Religious Education Learning. 20(1), 23-34.
https://doi.org/10.36667/bestari.v20i1.1494.

Hickson, H. (2011). Critical reflection: Reflecting on learning to be reflective. Reflective
Practice, 12(6), 829-839. https://doi.org/10.1080/14623943.2011.616687.

Hogberg, R., Gruber, S., & Nystrom, S. (2020). Teachers’ work and positionings in relation to
newly arrived students in Sweden. Teaching and Teacher Education, 96, 103156.
https://doi.org/https://doi.org/10.1016/j.tate.2020.103156.

Huang, Z. (2018). Native and Non-Native English-Speaking Teachers in China. In Polytechnic
Journal of Humanities and Social Sciences (Vol. 1, Issue 1). Shanghai Jiao Tong
University Press,Springer. https://doi.org/10.25156/ptjhss.vin1y2020.pp13-17.

Janks, H. (1997). Teaching Language and Power. Encyclopedia of Language and Education,
8, 241-251. https://doi.org/10.1007/978-94-011-4538-1 23.

Kemaloglu-Er, E. (2017). How University Students Perceive Their Native and Non-Native
English Speaking Teachers. 8(1994), 21-29. www.iiste.org.

Lavin, C. E., & Goodman, J. (2023). Reflective journaling: A path toward cultural competence
for teacher candidates in special education. Teaching and Teacher Education, 133,
104300. https://doi.org/https://doi.org/10.1016/j.tate.2023.104300.

Lee, A.N., Nie, Y., & Bai, B. (2020). Perceived principal’s learning support and its relationships
with psychological needs satisfaction, organisational commitment and change-oriented
work behaviour: A Self-Determination Theory’s perspective. Teaching and Teacher
Education, 93, 103076. https://doi.org/https://doi.org/10.1016/j.tate.2020.103076.

Llurda, E. (2014). Native and Non-Native Teachers of English. The Encyclopedia of Applied
Linguistics, 1999, 1-5. https://doi.org/10.1002/9781405198431.wbeal1419.

Macias Villegas, D. F., Hernandez Varona, W., & Gutiérrez Sanchez, A. (2020). Student
teachers’ identity construction: A socially-constructed narrative in a second language
teacher education program. Teaching and Teacher Education, 91, 103055.

233/ Vol.9, No. 2, 2025 (215-236)


https://doi.org/10.1093/elt/ccu072
https://doi.org/10.1016/j.sbspro.2011.11.347
https://doi.org/https:/doi.org/10.1002/rrq.286
https://doi.org/10.1007/978-3-030-87124-6_3
https://doi.org/10.1108/JME-08-2023-0073
https://doi.org/10.1108/ETPC-09-2018-0082
https://doi.org/10.1108/ETPC-09-2018-0082
https://doi.org/https:/doi.org/10.1016/j.tate.2022.103854
https://doi.org/10.36667/bestari.v20i1.1494
https://doi.org/10.1080/14623943.2011.616687
https://doi.org/https:/doi.org/10.1016/j.tate.2020.103156
https://doi.org/10.25156/ptjhss.v1n1y2020.pp13-17
https://doi.org/10.1007/978-94-011-4538-1_23
http://www.iiste.org/
https://doi.org/https:/doi.org/10.1016/j.tate.2023.104300
https://doi.org/https:/doi.org/10.1016/j.tate.2020.103076
https://doi.org/10.1002/9781405198431.wbeal1419

Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

https://doi.org/https://doi.org/10.1016/j.tate.2020.103055.

Mahalingappa, L. (2023). Building teacher candidates’ self-efficacy beliefs about the education
of multilingual learners: A linguistically responsive approach. Teaching and Teacher
Education, 131, 104190. https://doi.org/https://doi.org/10.1016/j.tate.2023.104190.

Mahboob, A. (2004). Native or non-native: What do the students think? Learning and Teaching
from Experience, 1-31.

Masdugqi, H. (2011). Critical thinking skills and meaning in English language teaching. Teflin
Journal, 22(2), 185. https://doi.org/10.18510/hssr.2021.9262.

Maum, R. (2002). Nonnative-English-speaking teachers in the English teaching profession.
ERIC Digest, 1-7.

Medgyes, P. (1992a). Native or non-native: Who’s worth more? ELT Journal, 46(4), 340-349.
https://doi.org/10.1093/elt/46.4.340.

Mezirow, J. (1990). How Critical Reflection Triggers Transformative Learning. Fostering
Critical Reflection in Adulthood: A Guide to Transformative and Emancipatory Leaming,
1-20.

Mohammaditabar, M., Bagheri, M. S., Yamini, M., & Ehsan Rasaee, M. (2020). Qualities of a
good english language teacher from the perspectives of textbook authors in the field of
language teaching, teachers, and learners. Qualitative Report, 25(11), 3927-3961.
https://doi.org/10.46743/2160-3715/2020.4501.

Moussu, L., & Llurda, E. (2008). Non-native English-speaking English language teachers:
History and research. In Language Teaching (Vol. 41, Issue 3).
https://doi.org/10.1017/S0261444808005028.

Ng, S. L., Mylopoulos, M., Kangasjarvi, E., Boyd, V. A., Teles, S., Orsino, A,, Lingard, L., &
Phelan, S. (2020). Critically reflective practice and its sources: A qualitative exploration.
Medical Education, 54(4), 312-319. https://doi.org/https://doi.org/10.1111/medu.14032.

Nguyen, X.N. C. M., & Dao, P. (2019). Identity exploration and developmentin TESOL teacher
education: A three-dimensional space narrative inquiry perspective. TESOL Journal,
10(4). https://doi.org/10.1002/tes|.492.

Norton, B. (2013). Identity, literacy, and English language teaching. Iranian Journal of
Language Teaching Research, 1(2), 85-98. https://doi.org/10.18806/tesl.v28i1.1057.

Palacios Martinez, |. M., Gafaranga, J., Wright, D., Robson, J., Murray-Edwards, H., Braber,
N., Ohashi, J., Hellermann, J., Lee, Y., Oryan, S., Ravid, R., Yang, N., Woulfin, S. L.,
Jones, B., Kim, G. M., Cooc, N., Parker, C., Bickmore, K., Baider, F., ... Michener, C. J.
(2021). Because | Am called: How a calling to teach emerges and develops in teachers
working in catholic high schools. Teaching and Teacher Education, 178, 103319.
https://doi.org/https://doi.org/10.1016/j.tate.2021.103319.

Phuangphae, P. (2017). Creativity-based learning in Social Studies. International HUmanities,
Social Sciences and Arts, 10(5), 365-374.

Purwaningsih, E., Suryadi, A., & Munfaridah, N. (2020). “I am a Rhetoric Physics Student-
Teacher”. Identity Construction of an Indonesian Physics Student-Teacher. Eurasia
Journal of Mathematics, Science and Technology Education, 16(12), 1-14.
https://doi.org/10.29333/ejmste/9123.

Reinius, H., Kaukinen, I., Korhonen, T., Juuti, K., & Hakkarainen, K. (2022). Teachers as
transformative agents in changing school culture. Teaching and Teacher Education, 120,
103888. https://doi.org/https://doi.org/10.1016/j.tate.2022.103888.

Richards, J. . (2010). Competence and Performance in Language Teaching. RELC Journal,
41(2), 101-122. https://doi.org/doi:10.1177/0033688210372953.

Rolfe, G. (2014). Reach touch and teach. Terry Borton. Nurse Education Today, 34(4), 488—
489. https://doi.org/10.1016/j.nedt.2013.11.003.

Rubin, D. L., & Smith, K. A. (1990). Effects of accent, ethnicity, and lecture topic on
undergraduates’ perceptions of nonnative English-speaking teaching assistants.
International Journal of Intercultural Relations, 14(3), 337-353.

234 Vol.9, No. 2, 2025 (215-236)


https://doi.org/https:/doi.org/10.1016/j.tate.2020.103055
https://doi.org/https:/doi.org/10.1016/j.tate.2023.104190
https://doi.org/10.18510/hssr.2021.9262
https://doi.org/10.1093/elt/46.4.340
https://doi.org/10.46743/2160-3715/2020.4501
https://doi.org/10.1017/S0261444808005028
https://doi.org/https:/doi.org/10.1111/medu.14032
https://doi.org/10.1002/tesj.492
https://doi.org/10.18806/tesl.v28i1.1057
https://doi.org/https:/doi.org/10.1016/j.tate.2021.103319
https://doi.org/10.29333/ejmste/9123
https://doi.org/https:/doi.org/10.1016/j.tate.2022.103888
https://doi.org/doi:10.1177/0033688210372953
https://doi.org/10.1016/j.nedt.2013.11.003

Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

https://doi.org/10.1016/0147-1767(90)90019-S.

Ruechaipanit, W. (2013). Development of Creativity-Based Learning Model. The Committee
of the National Curriculum Reformation.

Saniati, D., Fangesti, |., & Delastin. (2024). The role of cultural competence in english
language teaching : perspectives from language instructors and students. September,
4930-4936. https://jicnusantara.com/index.php/jicn/article/view/756.

Schaap, H., van der Want, A. C., Oolbekkink-Marchand, H. W., & Meijer, P. C. (2021).
Changes over time in the professional identity tensions of Dutch early-career teachers.
Teaching and Teacher Education, 100, 103283.
https://doi.org/https://doi.org/10.1016/j.tate.2021.103283.

Seidlhofer, B. (1996). “It is an undulating feeling...”: The importance of being a non-native
teacher of English. Vienna English Working Papers, 5(1 & 2), 63—80.

Shin, S. J. (2008). Preparing non-native English-speaking ESL teachers. Teacher
Development, 12(1), 57-65. https://doi.org/10.1080/13664530701827749.

Sipe, M., & Segumpan, R. G. (2024). A phenomenological study of university lecturers’ EFL
teaching challenges in an Asian setting. Qualitative Research Journal, 24(2), 146—158.
https://doi.org/https://doi.org/10.1108/QRJ-10-2023-0162.

Sumarni, B., & Firman, E. (2023). The Use of Classroom Languages in Teaching English.
JISIP (Jurnal lImu Sosial dan Pendidikan), 7(1), 774-778.
https://doi.org/10.58258/jisip.v7i1.4659.

Teng, F. (2020). A narrative inquiry of identity construction in academic communities of
practice: voices from a Chinese doctoral student in Hong Kong. Pedagogies, 15(1), 40—
59. https://doi.org/10.1080/1554480X.2019.1673164.

Tsulaian, N. (2023). Constructivism as a theory of learning (foundations and significance).
Proceedings of the IX International Scientific and Practical Conference, May.
https://www.researchgate.net/publication/372244917 Constructivism _as_a_theory of |
earning_foundations_and_significance.

van Leeuwen, A., & Janssen, J. (2019). A systematic review of teacher guidance during
collaborative learning in primary and secondary education. Educational Research
Review, 27(January), 71-89. https://doi.org/10.1016/j.edurev.2019.02.001.

Wilkin, C. L. (2022). Developing critical reflection: An integrated approach. The British
Accounting Review, 54(3), 101043.
https://doi.org/https://doi.org/10.1016/j.bar.2021.101043.

Yuan, R., & Burns, A. (2017). Teacher identity development through action research: a
Chinese experience. Teachers and Teaching: Theory and Practice, 23(6), 729—-749.
https://doi.org/10.1080/13540602.2016.1219713.

235 | Vol.9, No. 2, 2025 (215-236)


https://doi.org/10.1016/0147-1767(90)90019-S
https://jicnusantara.com/index.php/jicn/article/view/756
https://doi.org/https:/doi.org/10.1016/j.tate.2021.103283
https://doi.org/10.1080/13664530701827749
https://doi.org/https:/doi.org/10.1108/QRJ-10-2023-0162
https://doi.org/10.58258/jisip.v7i1.4659
https://doi.org/10.1080/1554480X.2019.1673164
https://www.researchgate.net/publication/372244917_Constructivism_as_a_theory_of_learning_foundations_and_significance
https://www.researchgate.net/publication/372244917_Constructivism_as_a_theory_of_learning_foundations_and_significance
https://doi.org/10.1016/j.edurev.2019.02.001
https://doi.org/https:/doi.org/10.1016/j.bar.2021.101043
https://doi.org/10.1080/13540602.2016.1219713

Agis Andriani et al., 2025 Constructing Meaning: A Critical Reflection on
Phonetics and Phonology Teaching and Learning in
EFL Higher Education Context

—

EMPTY PAGE

236 Vol.9, No. 2, 2025 (215-236)



