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Abstract

The purpose of this study is to provide insight into how Arabic
language teachers design lessons, implement them, and assess student
learning. Observation guides, interviews, documentation, and
questionnaires were used to collect data, which were then analyzed to
determine the instructional designs and strategies employed. The
study was conducted at SDIT Mutiara Al-Madani Sungai Penuh. The
findings revaled that: 1) The pedagogical competence of Arabic
language teachers was generally good but still required enhancement,
particularly their understanding of students, including various
psychological aspects, learners’ needs and interests, talents, and
individual differences; and 2) The management of Arabic language
instruction related to pedagogical competence at the school did not
fully meet the standards expected of professional teachers. This was
evident from several aspects: firs#, instructional planning: some
teachers did not design their own lesson plans; second, instructional
implementation: teachers relied on a single method, primarily
lecturing, rather than employing a variety of approaches; and #hird,
evaluation of learning: teachers did not develop evaluation
instruments or assessment questions adequately.
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Introduction

Pedagogical competence is central to effective education. Educators who
lack this competence often struggle to fulfill their duties, particularly in
understanding students, designing lessons, delivering instruction, and evaluating
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learning.) A professional educator must possess pedagogical competence to
demonstrate effective learning management. This competence enables teachers
to understand students’ psychological development and age-related needs, and
requires skills in designing, implementing, and assessing instruction, as well as
making continuous improvements.

Pedagogical abilities are also reflected in a teachet’s capacity to assist, guide,’
and lead students.* Professional educators must possess expertise, quality,
specialized skills, intellectual capacity, and a philosophical foundation in carrying
out educational tasks.® In addition to pedagogical competence, educators are also
required to have professional, personal, and social Competence,6 along with
cognitive, attitudinal, and behavioral competencies (performance).However,
various problems persist in the field of education, particularly among Arabic
language teachers, who have yet to demonstrate adequate ability in managing
learning, designing instruction, implementing it effectively, and assessing learning
processes, especially those related to attitudes and religious practices. Many also
struggle to provide appropriate remedial and enrichment activities. As a result,
educational institutions often give the impression of being rigid or punitive
environments where students feel burdened and rarely experience enjoyable
learning, even though educators are responsible for creating a pleasant school
atmosphere.” This situation arises due to teachers’ weaknesses in classroom
management, insufficient understanding of student psychology, pootly designed
lesson plans, unsympathetic implementation of instruction, and unstructured or
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ineffective evaluation processes.® These issues inevitably impact the quality of
education, particularly in Arabic language learning.

National education aims to develop students’ potential so that they become
individuals who have faith in and devotion to God Almighty, possess noble
character, are healthy, knowledgeable, capable, creative, independent, and
responsible citizens in a democratic society. To achieve these goals, educational
institutions serve as essential platforms for carrying out the educational process.
They function as extensions that support students in improving their quality.

One such institution is the Elementary School. In this regard, elementary
schools in the Arabic education pathway aim to build the foundational attitudes,
knowledge, skills, and creativity students need to adapt to their environment and
support their continued development from the elementary level through higher
education.’ Elementary schools serve as the frontline institutions in improving
the quality of human resources in Indonesia. Today, they function as centers for
educational and administrative activities that contribute to achieving educational
goals. Their success can be observed through student learning outcomes.'® Good
learning outcomes do not arise spontaneously; they are influenced by many
factors, !t including teachers, school principals, facilities and infrastructure,
curriculum, government policies, and other elements that collectively shape
students’ academic achievement.

The role of the teacher is crucial in the teaching and learning process.
Therefore, the situations teachers face in carrying out instruction significantly
influence the quality of the instructional process itself. Teachers must be sensitive
to the various situations that arise so they can adjust their teaching behaviors
accordingly.” In addition, teachers must possess at least basic knowledge of
learning and teaching theories as a practical guide, because in reality, teaching is a
highly complex activity. To ensure that teaching achieves its intended objectives,
teachers need to consider effective teaching and learning strategies. One of the
essential competencies required of prospective teachers is the ability to implement
teaching programs, which is a key indicator of successful pre-service teacher
performance. For this reason, an assessment instrument that is both Arabic-
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specific and general in nature is needed. Arabic-specific indicates that the skill
serves as a prerequisite for effective implementation of Arabic teaching and
educational tasks, whereas general indicates that the aspects of these skills are
frequently required regardless of class level, student characteristics, or
instructional field."®

The “new orientation in learning psychology” states that teaching skills are
“a type of skill that must be mastered by teachers.” By acquiring teaching skills,
teachers can manage the learning process effectively, which in turn contributes to
improving the quality of school graduates. Several types of essential teaching skills
include: (1) reinforcement skills, (2) explanation skills, (3) questioning skills, and
(4) lesson-opening and lesson-closing skills. A teacher is someone assigned to
teach in an institution or organization; in other words, a teacher is a person who
can convey information using words and sentences that students can
understand.'* Consequently, becoming a teacher requires adherence to certain
criteria, qualifications, and characteristics that are indispensable to ensure
recognition and legitimacy from relevant stakeholders.'®

A teacher must be aware of their identity and responsibilities within the
school, which demand various abilities, skills, and behaviors expressed through
instructional activities.!® School success is largely determined by the teacher
factor. Because teaching is a professional occupation, individuals who aspire to
become teachers must meet comprehensive requirements, including: (a) having
an innate talent for teaching, (b) possessing teaching expertise, (c) demonstrating
a well-integrated personality, (d) maintaining good mental health, (e) maintaining
physical health, (f) having broad experience and knowledge, (g) embodying the
spirit of Pancasila, (h) being a good citizen, (i) having formal education, and (j)
engaging in lifelong learning.

The requirements for becoming a professional teacher include: (a)
possessing expertise in Arabic supported by theoretical knowledge, (b)
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completing relevant education and training, (c) demonstrating competitiveness
through examinations, (d) possessing integrity, (¢) being able to serve the public
effectively, and (f) being able to manage professional responsibilities. Teachers
are required to master four core competencies: (a) knowledge of learning and
human behavior; (b) knowledge and mastery of the subject matter; (c) appropriate
attitudes toward themselves, the school, colleagues, and the subject area; and (d)
technical teaching skills.*®

Learning guidelines issued by the Ministry of Education and Culture state
that a teacher’s duties include: (a) mastering the outlines of the general teaching
program for each subject; (b) developing teaching activity programs for each
quarter and semester; (c) preparing lesson plans, worksheets, and time allocations;
and (d) carrying out class administration and management.!® or these tasks to be
carried out propetly, teachers must possess Arabic-language skills and appropriate
professional attitudes. Based on several of the opinions noted above, the teacher’s
duties can be broadly grouped into three categories: (a) professional duties, (b)
humanistic duties, and (c) social duties.?°

The teacher is a key component in achieving educational goals in
elementary schools, especially at SDIT Mutiara Al-Madani Sungai Penuh. In the
actual learning process, the focus should not only be on the teacher’s status or
position but also on how effectively they carry out instructional activities to
achieve optimal learning outcomes.

Ideally, the learning implemented by teachers must run effectively and
should contribute to improving the quality of learning outcomes in their
schools.?! Teachers may not conduct the learning process arbitrarily or without
following established guidelines. They are required to implement instruction as
effectively as possible. When this is achieved, it is expected that the quality of
learning in elementary schools will improve further. Several problems faced by
Arabic teachers at SDIT Mutiara Al-Madani Sungai Penuh included the following:

First, issues related to lesson planning. Some teachers focused their
planning primarily on the content or teaching materials. They emphasized the
transfer of material to students without adequately considering other essential
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components, such as instructional media, teaching methods, and learning
strategies, even though these components are interrelated and equally important.

Second, issues related to lesson implementation. During the instructional
process, teachers rarely began lessons properly. They often did not take
attendance, provide motivation, or conduct apperception to connect new content
with students’ prior knowledge. Instead, teachers tended to begin lessons
abruptly, regardless of the students’ readiness to learn.?? They frequently relied on
the lecture method without variation, causing students to feel bored. Teachers
also underutilized instructional media such as teaching aids or visual tools, and
many did not conclude lessons or summarize key material before ending the class.

Third, issues related to learning evaluation. Evaluation is a crucial
component of the instructional process, as it provides feedback on students’
learning progress.23 However, in practice, teachers often conducted evaluations
without careful consideration. Arabic teachers at SDIT Mutiara Al-Madani Sungai
Penuh tended to assess only the cognitive domain, while affective and
psychomotor aspects were largely neglected. In fact, all three domains must be
assessed comprehensively, as they are interrelated and collectively determine the
overall quality of student learning outcomes.

Fourth, the pedagogical competence of teachers was still not optimized,
preventing them from performing as professional educators. Several Arabic
teachers at SDIT Mutiara Al-Madani Sungai Penuh still lacked the ability to
manage learning effectively, including the ability to understand students’ wishes,
needs, interests, and talents, as well as to display attitudes and behaviors that
students perceive positively. Their Learning Implementation Plans were not yet
aligned with the principles of active, innovative, creative, effective, and enjoyable
learning. Similarly, evaluations that should assess affective and psychomotor
aspects remained underdeveloped. Such conditions had a negative impact on the
effectiveness, efficiency, and overall quality of the learning process. These issues
should no longer be allowed to persist and must be corrected. Arabic teachers at
SDIT Mutiara Al-Madani Sungai Penuh must demonstrate the urgency of
strengthening pedagogical competence so that the quality of Arabic language
education in the madrasa can improve in the future.

Fifth, SDIT Mutiara Al-Madani Sungai Penubh still lacked adequate Arabic
teaching skills. This prompted the researchers to examine teachers’ conditions
and the efforts needed to improve instruction through the application of teaching
skills. However, in practice, these efforts had not yet been implemented
effectively.
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Sixth, instructional activities often consisted only of presenting material at
the front of the class, while practical exercises related to the material were rarely
carried out. As a result, learning remained theoretical. Some teachers also left
students only with notes while the teachers themselves sat in the office and
engaged in conversations. This condition is reflected in the following symptoms:
lack of teacher skill in opening lessons; lack of skill in explaining subject matter;
lack of variation in instructional methods; lack of classroom management skills;
lack of questioning skills; lack of reinforcement skills; lack of ability to guide
small-group discussions; and lack of skill in closing lessons.

These phenomena indicate that the learning implemented by Arabic
teachers at SDIT Mutiara Al-Madani Sungai Penuh did not meet expectations.
This was evidenced by the fact that some Arabic teachers did not prepare lesson
plans and relied on only one teaching method, hindering efforts to create a
conducive learning atmosphere. If these issues are not addressed promptly, they
will negatively affect the improvement of learning quality at the school.

The selection of research informants, Arabic teachers, and students at SDIT
Mutiara Al-Madani Sungai Penuh, was carried out using purposive sampling. It
involved selecting individuals based on specific characteristics deemed relevant
by the researchers, ensuring that the sample was representative of the population.
This sampling technique was carefully designed to align with the research
purpose. Additional sources of information included documentation and
photographs.

Data were collected through observation, interviews, and documentation.
These three methods were used to gather essential information related to the
learning conducted by Arabic teachers at SDIT Mutiara Al-Madani Sungai Penuh.
The researchers conducted observations at the school by directly examining the
instructional practices of the Arabic teachers. Because this study employed a
qualitative approach, the data collection tools included a camera, a tape recorder,
interview guides, and observation sheets. Meanwhile, the primary research
instrument was the researchers, who personally conducted interviews with
assistant teachers, the school principal, certified teachers, and students. The
researchers also documented the school environment, teachers during instruction,
and students during learning activities through photographs.

The data collected in this study were analyzed in three stages: data
reduction, data display, and verification. Data reduction refers to the process of
selecting, focusing, simplifying, abstracting, and transforming raw data obtained
from field notes. Reduction is not separate from analysis but constitutes an
integral part of it. Decisions regarding which excerpts to code, which information
to omit, what patterns unify scattered data, and what narrative emerges are all
analytical judgments. Data reduction sharpens, categorizes, directs, eliminates
unnecessary information, and organizes the data in a way that allows for drawing
and verifying final conclusions. At this stage, the researchers sorted and coded
information to determine which data were relevant and which were not.
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The next important step in the analytical process is data display. The
presentation of data involves organizing information into a structured format that
allows conclusions to be drawn and appropriate actions to be taken. Through data
displays, researchers can better understand what is happening in the field and
what needs to be done next. As with data reduction, the creation and use of data
displays are inseparable from analysis and represent a continuation of the
analytical process. At this stage, the researchers presented the data that had been
previously reduced. The final key analytical activity is conclusion drawing, which
is not an isolated stage but part of a continuous process throughout data
collection and analysis.

Findings and Discussion
Arabic Teacher's Understanding of Students

A teacher’s understanding of students is one of the most essential and
urgent competencies that must be mastered. A teacher must first understand the
nature and characteristics of learners and their stages of development, be familiar
with educational concepts that support student growth, and be able to apply
teaching methodologies that align with the content and the learners’
developmental level.

The nature of students refers to behavioral characteristics, tendencies, and
past experiences that are shaped primarily by internal factors within the child,
such as temperament, interests, talents, fearfulness, anger, and arrogance. Some
relatively stable traits include difficulty socializing, being quiet, preferring solitude,
and feeling afraid of others. Meanwhile, traits such as being open-minded, socially
fluent, friendly, and cheerful are more easily influenced by environmental factors.
In educational settings, these characteristics should be understood as malleable,
meaning they can be shaped and strengthened to support the development of a
well-rounded personality.

Student characteristics also refer to moral values embedded in children,
such as curiosity, appreciation of achievement, honesty, patriotism, love for the
homeland, religiosity, love of peace, environmental awareness, democratic
attitude, social concern, tolerance, communicativeness, independence, hard work,
discipline, and responsibility. On the other hand, negative traits include apathy,
lack of motivation, dishonesty, lack of nationalism, irreligiosity, disruptive
behavior, indifference to the environment, authoritarian tendencies, lack of
empathy, extremism, isolation, lack of independence, reluctance to read,
carelessness in work, indiscipline, and irresponsibility. Character education is
therefore essential in the madrasa environment to ensure that positive values are
nurtured and consistently practiced in daily life across family, school, and
community settings, while negative traits can be avoided, reduced, or
transformed.

Student development, in a narrow sense, can be described as the maturation
of psychological or non-physical functions. More broadly, it includes psycho-
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physical development supported by environmental factors and the learning
process over a certain period, leading toward maturity. Thus, a child’s
development depends simultaneously on heredity factors (inherited from parents)
and environmental factors (family, school, and community), all of which may
either benefit or hinder the child. By understanding these environmental
influences, teachers can identify a child’s background and psychological
condition, for example, whether the child is raised by parents, caregivers, or an
institution, and whether they receive adequate affection and guidance. Teachers
should also consider socio-economic status and parents’ educational
backgrounds. These factors serve as a foundation for determining appropriate
educational approaches, ensuring that every action taken by the teacher is based
on the learner’s developmental conditions.

Arabic Teacher's Ability to Prepare Lesson Plans

In preparing lesson plans, several important aspects must be considered,
including:

First, a good teacher must be able to appreciate diversity among students.
This includes differences in abilities, as well as cultural, ethnic, and racial
backgrounds. No form of discrimination should occur, and students with
different ability levels must receive instruction that aligns with their learning
needs. Teachers may, for instance, allow high-ability students to deepen their
understanding of the same material while providing additional explanations for
lower-ability students, or even assigning peer-tutorial activities so that students
with higher abilities can assist those who need more support.

Second, teachers must formulate clear learning goals or competencies to be
achieved. The core of education is competence, which includes cognitive,
affective, and psychomotor skills. In Arabic language instruction, these three
domains must be balanced, with particular emphasis on affective and
psychomotor development without neglecting cognitive learning. Competencies
must be measurable and clearly stated in competency standards, basic
competencies, competency indicators, and graduate competency standards.
Lesson planning should cover what will be taught, how it will be taught, how well
students are expected to understand the materials, and how their learning
outcomes will be evaluated. The more accurate the planning, the more structured
and effective the learning process will become.

Third, teachers must develop a plan for implementing learning in the
classroom. The previous steps describe general planning, but this stage involves
operational practices during instruction. The first stage is review, which assesses
students’ readiness to learn new material by referring to their prior knowledge.
The second stage is overview, which introduces the learning program by briefly
explaining the content, outline, and strategies to be used. The third stage is
presentation, which involves explaining the lesson content through three
activities: telling, showing, and doing. In Islamic religious education, particularly
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worship-related materials that emphasize affective and psychomotor
competencies, learning by doing is essential because acceptance, response, and
internalization of values occur naturally in the process. The fourth stage is
practice, where students apply what they have learned. The fifth stage is summary,
which concludes the lesson by reviewing the key points of the day.

The ability or quality of teachers in implementing learning activities can be
described as follows: No matter how good the planning is, it will have little
meaning if it cannot be carried out optimally. In the implementation of learning,
teacher competence, quality, and roles are highly decisive. The competencies
involved include professional competence related to knowledge and mastery of
subject matter; pedagogical competence operationalized through knowledge and
skills in managing teaching and learning processes; personal competence reflected
in interest and positive attitudes toward the teaching profession, achievement
motivation, and exemplary behavior; and social competence operationalized
through the ability to build good relationships with students, principals,
colleagues, and staff. In the learning process, teachers play several essential roles:

First, the teacher acts as an informant. In carrying out teaching tasks,
teachers should be able to provide scientific information that is beneficial for
students” development. This information must be accurate, relevant, and easily
understood.

Second, the teacher functions as an organizer. Before the learning process
begins, teachers must prepare all necessary components, including lesson plans,
media, and supporting facilities, organized and managed in accordance with
appropriate learning management principles.

Third, the teacher serves as a2 motivator. Teachers should stimulate students
by giving encouragement and enthusiasm, enabling them to become motivated,
interested, active, and creative.

Fourth, the teacher acts as a director or mentor. Teachers provide proper
and complete guidance: beginning with shaping good intentions, sincerity,
seriousness, and preparing all learning tools, as well as guiding students toward
effective learning strategies.

Fifth, the teacher serves as an initiator, presenting creative and innovative
ideas so that learning becomes lively, dynamic, and varied.

Sixth, the teacher functions as a transmitter who expands and disseminates
information, including government policies and scientific developments. For
example, teachers inform students about scholarship opportunities or explain
scientific research findings that contribute to human welfare.

Seventh, the teacher acts as a facilitator by providing necessary learning
resources, such as books and other relevant materials, to ensure the learning
process runs effectively and efficiently.

Eighth, the teacher serves as a mediator who acts as an intermediary and
stabilizer. When differences of opinion arise, potentially leading to conflict,
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teachers should be able to offer solutions, remain impartial, avoid discrimination,
and present themselves as fair figures whose decisions are accepted by students.

Ninth, the teacher acts as an evaluator who fairly assesses the entire series
of learning activities, using correct and comprehensive evaluation principles that
cover cognitive, affective, and psychomotor aspects.

Implementation of Proper and Effective Learning Evaluation by Arabic
Teachers

There are three interrelated terms in learning evaluation. Firsz, assessment
refers to a series of activities designed to measure student achievement as the
outcome of an instructional program. The results of student assessments can be
used as evidence that should be considered in the context of teaching evaluation.
Second, measurement concerns the collection of descriptive data about student
products or behavior and their relationship to achievement standards or norms.
Third, evaluation is a systematic process for obtaining information about the
effectiveness of the learning process in helping students achieve the goals that
have been set optimally.

A teacher must pay attention to supporting factors in order to carry out a
successful learning evaluation. Several conditions must be considered: (1) the
teacher must determine in advance which aspects of the student's personality
should be assessed; (2) the student data collected for evaluation must be
representative; (3) the tools used to collect data must be selected carefully; (4) the
data collected must be processed propetly; and (5) when providing qualitative
interpretation of the processed data, the comparison criteria should be formulated
as clearly as possible and must be accountable.

For evaluation activities in the learning process to run effectively, they must
meet several general requirements: (1) validity, which refers to the accuracy of the
evaluation in measuring what should be measured; (2) reliability, referring to the
degree of confidence that the evaluation instrument can yield accurate results, as
well as consistency across repeated measurements; and (3) practicality, referring
to the availability of facilities for preparing, using, interpreting, and obtaining
results from the evaluation instrument, as well as the ease of storing it.

From the descriptions above, it can be understood that assessment is rarely
used in routine educational activities and is more often employed in diagnosing
individual problems, especially in research activities to measure a person's
responses, opinions, views, or perceptions of a policy or social reality.
Measurement produces numerical indicators of a person’s characteristics,
commonly conducted through tests or non-test instruments such as rating scales,
Likert scales, and other tools that yield quantitative measures. Evaluation,
meanwhile, is the process of describing, obtaining, and presenting various types
of information that are useful in making professional decisions, based on
quantitative and qualitative data. Evaluation must cover three domains: cognitive,
affective, and psychomotor. All domains are equally important and must be
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assessed by teachers, particularly Islamic religious education teachers. Affective
and psychomotor evaluations become especially important for understanding
students’ attitudes in accepting, responding to, internalizing, and applying values
in their behavior.

Instruments that can be used to measure behavioral changes outside
cognitive competence include the following: 1) Observation, which is used to
obtain or determine students’ affective and psychomotor competencies based on
their learning outcomes, particularly regarding the progress they demonstrate
during the learning process. A teacher may use three types of observation
instruments: a) Anecdotal records, namely notes on unusual events in the
classroom and observable changes in student behavior; b) Rating scales, which
are the most effective for recording changes identified by the teacher; and c)
Checklists, which record the presence or absence of specific behaviors or
variables, such as students’ activeness during learning; 2) Interviews, in which the
teacher asks questions or investigates students’ habits to determine whether these
habits tend to be positive or negative; 3) Questionnaires, which consist of a series
of items with predetermined answer choices provided by the teacher, intended to
explore students’ habits in responding to and applying the knowledge they have
learned; and 4) Likert scales, used to measure attitudes or students’ affective
competence by presenting statements based on specific competency indicators.
Students are asked to express their opinions using five options: strongly agree,
agree, undecided, disagree, and strongly disagree. These attitude statements can
serve as indicators of student competence in Islamic religious education,
particularly in the affective domain; and 5) Portfolios, which are compiled to
document students’ work and progress over time as part of the overall assessment
process.

Conclusion

The results of this study indicate that, in general, the pedagogical
competence of Arabic education teachers was relatively good but still required
improvement, particularly in their understanding of students. This included
knowledge of various psychological aspects, students’ desires and needs, interests
and talents in detail, individual differences, and overall student characteristics.
Meanwhile, the teachers’ ability to prepatre lesson plans varied; some produced
good plans, while others remained simple. In implementing learning, the
approach used was still predominantly teacher-centered, relying on lecturing and
explanation, and had not yet developed into an interactive learning model.
However, teachers demonstrated democratic, tolerant, and non-authoritarian
attitudes. All teachers were able to manage the classroom effectively and create a
conducive and harmonious learning climate. Generally, teachers carried out
summative evaluations systematically according to the schedule, as well as
formative evaluations. However, the execution varied according to each teacher’s
conditions, with emphasis placed more on students’ attitudes and practical skills.
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The findings also showed that Arabic teachers had not fully implemented
learning effectively, whether in lesson planning, learning implementation, or
evaluation. First, the lesson plans developed by Arabic teachers at SDIT Mutiara
Al-Madani Sungai Penuh were not yet optimal, particularly regarding curriculum
alignment, integration of media and methods, and evaluation design. Second, the
learning process implemented by the teachers had not met instructional demands,
as evidenced by the dominance of a single method, namely lecturing. Third, the
learning evaluation conducted by Arabic teachers had not been described as
expected; teachers had not designed evaluations thoroughly, had not used proper
assessment grids, and auxiliary teachers tended to emphasize only the cognitive
domain.
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